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ABSTRACT 

This monograph reports on the Cherry Creek-Oniv^r sity 
of Colorado Teacher Education Program, which utilised a number of 
innovations In teacher education and stressed the potential of 
differentiated staffing In the preparation of teachers. Following tlie 
introduction, emphasis is placed on theories of teacher education, 
the Cherry Creek program, formative evaluation of the program, 
susmatlve evaluation, the program as experienced by four Individuals, 
and new dimensions In teacher education. Appendixes of related 
program material are Included. (Author/MJM) 
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FCRCWORD 



This monograph reports on Ch«rry Crok-Unlvtrslty of 
Colorado T^tachar Sdueatlon Froitraa. Tha proi^tran utilized a 
nusbar of Innovations In taaehar adueation and itrassad tha 
potantial of dlffarantiatad staffing In tha preparation of 
taae^rs. Savaral school districts (Charry Oraak. Adaas City, 
and Dsnvar) vara Inrolvad with tht program^ and stuiants fron 
a numbar of taaehar adueation institutions (Unlvarslty of 
ColoradOi Unlvarsity of DtnTar, Colorado Stata UnlTsrslty^ 
and Unl^rsity of Northern Colorado) vorKad In the diffaran- 
tletad staffing plan. 

Tha original project was funded by Public Law 90-35 
(fidueatiOD Professione DevelopMot Act) md Cherry Creek 
School District and the University of Colorado were the apoa* 
soring Institirtions. Dr, Bob Taylor^ editor of the pono- 
graph and Professor of Education^ Onivarsity of Colorado, was 
the Unlvarsity Coordinator of the project. Dr. Kenneth !• 
Husbands, Professor of Education, and Dr. L. Stanley Ratllff, 
Associate P* oftssor of Bducation. are Associate Ihrector and 
Director of Student Teaching, University of Colorado^ and had 
major roles in coordinating the university field experiences 
of the program. Kilton W. Schmidt^ Director of Personnel and 
Staff Davelopventf Cherry Creek School District^ was tha Proj- 
ect Director and coordinated all tha activities of the program 
In tha school districts. 

While a final report on the program Is preaentad here, 
the aonograph goes beyond being only Just a final report. New 
dimensions for teacher education were identified In the pro- 
gram and explored under field conditions. These new direc- 
tions for teacher education are presented hare as the primary 
product of the program. 



Bob L. Taylor f Editor 
Boulder, Colorado 
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To be blunt mbout it, son* of th« major problems of 
teacher education lia outside the control of teacher educa* 
tore.^ First, there is the problem of the liberal arts prep* 
aratlon of the prospactive teacher. This makes up about 75 
to 85 par cent of tha total four-year program. Students 
•oerfe from this exparience completely indoctrinatad in how 
to teach their subject as demonstrated by the univaraity aca- 
demic faculty. Tha truth of the matter is that frequently 
thay have been Uuitht by the traditional leetura, note-taking 
approaehi and tha stadeata carry this model with them into the 
claaaroom. 

A second problem which is more or lesa out of control of 
teacher education is the practicum in the public schools. 
Study aftar atudy testifies that the student taaehing expari- 
ence is tha single moat important exparience in tha teacher 
education program. Then why is this a problem? Becaoaai aa 
usually experienced, student teaching has been a aevmra reality 
shoek| a traumatic experience which brutally inducts tha neo- 
phyte into the aubculture of the school taachar. It has fre- 
quently made for madiocrity, ainoa the young paraon. under 
great stress, acquires the basic skills for surriTai in the 
claaaroom and refuaea to venture beyond thaae akilla for years 
until the ahock has worn off. Than ha ignoras anything which 
might have bean encouotared in profeaaional education, for 
waan't tha education departmant reaponaible for putting him in 
that aurvival aituation in tha firat place? Hia reaction ia 
to turn to tha tried and trua" kioda of thioga which ha had 
witnaaaed hia liberal arte profeaaora uaa with aaaming aueeaaa. 

What can be done about thaae problama? Moat eff>>rta over 
the laat tan to fifteen yaara have bean tinkering with tha few 
profeaaional credit hoora which are in tha oQ^-eampuai taacher 
education program baeauaa wa are not in tha poaitioa to do 
anything about thaae othar, greatar problama. Ovar a pariod 
of time, taaehar aducatioo in this country haa evolved into 
an eatabliahad pattern of couraaa. Firati tha atudant took 
a liberal arte program and a aeriaa of couraaa in hia major 
aubject field. Saeoodi during tha Junior ytar^ ha workad in 
tha founOatlona of education couraaa auoh aa aoelology and 
payeholamy of education. Third, tha mathoda of Inatruetion 
ware taimrht In tha Junior and aanior yaara aithar bafora or 
cooeurrmrtly with atudant taaehing. Pinallyi tha atudant put 
it all togathar in tha culminating experlaaoa of atudant 
teaching. It was lofleal, and it wma admlaiatarable. Also, 
Itfga Dumbara of atudanta could be handled in aueh a program 
at mlAlmuH axpaaaa. On tha othar haad. It did not work In 
tha mannar that a raally good profaaalonal program should 
work* 
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How %r€ these problems to be overcome? Certainly, the 
barkground In general education and preparation In the teach- 
ing fields are not going to be dropped from the program of 
teacher education. Likewise, the liberal arts faculty Is not 
going to be sent through a remedial teaching improvement pro- 
gran. More creat.lve approaches need to be taken to the prob- 
lem. 

In the extensive tinkering over the last fev xemrs, 
there has developed an agreeneot upon m group of desirable 
characteristlc£ for a program which has promise to resolve 
these plus other probleAS In teacher education. Students 
need contact with real •chool situations early In their uni- 
versity programs. The enthusiasm of the neophyte for contact 
with real children in a classroom Is well known. They need 
to **sel9ct** themselves Into teaching based on these egperl* 
ences. This points to work experience In a school setting 
with the sereeniog process being carried out over a period of 
several semesters. It should promote self selection, and it 
should be reality based. Both public school and university 
personnel should be in conUct with the learner during the 
entire preparatory period. 

There should be close school and uolversity cooperation 
In the program. The problem of integrating theory with prac- 
tice has been pointed out In hundreds of articles In profes- 
sional Journals, and this Is the strategy for achieving this 
integration. There must be an extensivm and continuous real« 
ity base for the program. The students always must be in coo* 
tact with children and schools. 

Students need guidance and assistance from experienced 
instruetors in their preparation for teaching. They must be 
more thoroughly prepared than in the past. A professional 
program must include at least a fifth year. Teachers should 
complete the program with thm skills at a professional level 
and not at Just a survival levml. The induction process 
should be gradual so that thmre is no traiMtic reality shock. 
There needs to be a eontinuuB from preeerriee to ineerTiem 
teacher adueation. Ona should shade into the other in such a 
fashion that the transition is hardly noticeable to tha 
teacher. 

The program must prorlAe fnr Individual differences. 
Students muet be able to dmvmlop at diffareot rates and 
through diffarent kinds of axparianeas. WKila in tlia prepara- 
tory profraB| they moat have ejcperieneas at diffarent grade 
lavmla and with ehildran of varying aoeio-meoQo«ic and raelal 
backgrounds. In additioQ, they should have eoae experienoa 
with altarmativm types of adMatiooal iaatltutloos and know 
how they operate. Finally, the program ahoaid be prooaas 
oriaoted ao that the atodant finds flaxibility in it and it 
can make rapid adaptations to individual naada. 

Aloof with thaae faatmrms, tha stmdant shomld aovo 
thramgh a earias of axperioooas laadinc to avor daapaoing 
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roUs In ..he learning situation, and toi^athar with this tha 
thaoratv al basis for Instruction mast ba davalopad. Based 
on the best Judgnent of the supervisory personnel involved, 
the student needs to asauM an ever increasing responslbllitr 
at a rate as rapid as seeas advisable. Also, the student 
should be able to earn nonesr for his work In tha school while 
he Is a learner, for he should ba providing a valuable ser- 
vice to the school along with learning about teaching. 



How can these kinds of things be accomplished In teacher 
education? It Is proposed here that these things can be ac*> 
conpllahed In teacher education by integrating the prapara*> 
tory program with a differentiated staffing plan In the 
schools. The student noves through the positions of instruc- 
tional asalstant. student teacher, intern, and resident 
teacher during his '<jre para t ion. (concurrent with this, he is 
completing his academic work at the university and receiving 
hl5; theoretical preparation in teaching through the foroat of 
a seminar %rhich allows for the individualisation of the pro- 
gram for him. Ttie issue of control needs to be worked out 
with the school district so that it is clear which organise* 
tioo is responsible for what activities and at what point the 
school district takes over the mijor responsibility for the 
teacher's professional development. This should be a smooth 
tranaition. 

The university personnel who work with students in tha 
differentiated staffing plan will be in much cloaer contact 
with real school sltuationa, and the achool personnel who 
are actively involved in the preparation of new teaehera will 
be much more aware of current educational theory and research. 
The mutual benefits of this arrangement cannot be overmsqpha* 
slsed. Since the control of the program is Joint between the 
achool dlatriet and the university, the peraonnel will work 
on a peer baaia in thia endeavor. 

The differentiated staffing plana coupled with a teacher 
edoeation program should bring into being a new career pat- 
tern for teaehera, and this ahould make the profeasion more 
attractive to top talent. The senior inatructor in the dlf« 
ferentiated ataffing plan will enjoy greater atatua, reapoo* 
aibility, and compenaation than haa previooely been true for 
teaehera. Along with being a leader in an inatructional 
group, the senior instriietor, in such a plan, would alao be 
a teacher educator; heoem. he would have a moeh greater role 
in ahaping tha future of the profeaaioo. 

Thia more profeaaiooal, more eomprehenaivm program of 
teacher edueatioo will bring the new teacher into the teach* 
ing role in aueh a faahioo that the pitfalla identified in 
the introdoetory paragrapha of thie aeetioo ahould be over-* 
come. Through the mora gradual, more eomprehen^ive induction 
experience, the atudent will be able to ahape hie own unique 
potential aa a profeaaiooal; henee, he will not be thrown 
back on poor modela or auffer the deaperate ruah to crude 
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aurvlyjl rtllla. If Uachlnt I5 to beeoM th« profession It 
must, than more Is neadad In the education of teachers than 
a few disjointed courses scattered through the liberal arts 
program followed by a few desperate weeks of '•sink or swim" 
student teaching. 
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T«aeh«r education lacks m slngla, unifying theory. Be- 
hind this difficulty and hindering tha potential of a theory 
being developed Is the fact that there is no single philoso- 
phy or education on which a theory might be based. Also, 
there Is no comonly held position as to what Is a good teach* 
er. If there Is t:o be a theory of teacher education, then 
there needs to be a set of characteristics as to irhat makes 
a good teacher. While there Is no widely accepted theory, 
there are any niaaber of proposed theories which are found In 
the literature. Some of these ares Conant's Acadenlc*3ased 
Theory^ Allen's Performance-Based Theory, LaFrone*s Conceptual- 
Scheme Theory^ Smith's three^Compooent Theory^ Combs' Per- 
ceptual Theory^ and Clark and Beatty's Mental Health Theory. 

Aeade«tg>qppfd Thft^rr. In Conant's theory, there were 
three eooponents. The first one was the broad academic back- 
ground which was to be developed through high school and the 
first two years of the university. This Included a mlnlmun 
of 60 semester hours of work in general education and pro- 
vided the teacher with an adequate breadth of knowledge. The 
second component was the subject natter speclalxxatlon. Conant 
asked for depth In one subject matter field for teachers In 
Trades 7-12. However^ he favored certifying K*12 In such 
fields as foreign languages^ art^ muslc^ and physical educa« 
tlon, and he wmoted a minimum of h5 semester hours of work In 
each single subject field of preparation. Conant *8 third com* 
ponent was the professional one. He suggested 15 semester 
hours of preparation In teacher education with only 6 semester 
hours In classroom %rork and the remaining 9 semester hours de« 
voted to studen. teaching. Very laportaot In this plan was 
the clinical professor who was a member of both a university 
and a public school faculty. This individual directed the 
student teaching of the neophytes which in Conant's plan was 
the heart of the professional preparation. This position 
stressed extmnsive academic prepmratiom^ for a background in 
general edocatioo was followed by In-depth preparation in a 
slngle*8ubject field. The professional preparation was llmlt« 
ed and concentrated on student teachlDg. 

EiXlfiCMflfiSrfiUifl Xbtflcr* Allen's theory was based on 
the premise that prospeetive teachers should be able to per« 
form specific behaviors apon the completloo of their teacher 
preparatioo program. The performmnee-»bmemd theory was made 
up of thrme coac«ptoml arem8-<»contsot IcQoirledce, behavioral 
skills, and hoauistic skills. First, specific performance 
criteria were sttti^eted with respect to cootent knowledfc 
dealiaf with c^Mral edmeatioii^ subjmet matter specialiaatloQ^ 
and organmtiOMl aod cooemptual skille. aeeoad. behavioral 
skills referrmd to tlioee tmaching techniques iihicb %iere tau^t 
through micro-teachiai stash as set iadmotioo, estmblishiiig 
variooa frames of reference, achieving cloeorei and effective 



qiMstloning« Teachers ar« constantly using these skills; 
hence, they should be proficient In the«« Third, In the per- 
f ornance-based theory, was the humanistic skills. No specif- 
ic performance criteria have been established In this area^ 
but they are needed with respect to personal attributes such 
as realness, acceptance, and emphatic understanding* The 
three perf ormance-based areas of this theory Implied a hier- 
archy of areas of competency which are necessary for good 
teachings subject matter competently, presentation conpetency, 
and professional decision-making competency. While a speci- 
fic course of study vas not suggested In this theory, the cobh 
petency hierarchy serred aa a basis on which an Institution 
might design 'ts own performance-based program. 

CpncaDtual-Seheae Theory , The third theory was the con- 
ceptual scheme of teacher education of LaGrone. He attempted 
to provide a rationale for selecting and organizing the pre- 
servlce. professional content of teacher education. Three 
assumptions supported this theory. First ms the assumption 
that the prospective teacher^ because of previous experience, 
cane to teacher education with certain Ideas about teaching 
and that these Ideas existed within some type of conceptual 
scheme. Second %ra8 the assumption that In most Instances the 
Ideas and scheM were probably Incomplete because the ex- 
posure of the individual was limited to a 8tudent*s percep- 
tion. The last assumption was that If a media system was 
developed along with the professional content, the prospective 
teacher was as9l5;ted In developing the most complete concep- 
tual scheme. In this theory, decision making In the classroom 
was largely Influenced by the teacher's concepts of teaching, 
concepts of the function of the school, concepts of the com- 
munity setting, and concepts of the child. The professional 
education curriculum was to give particular attention to the 
reorganization and extension of the conceptual scheme of teach- 
ing which the prospective teacher had already formed. In this 
theory, five preservice , professional courses were useds 
Analytical Study of Teaching, Structures and Uses of Knowledge, 
Concepts of Huown Development and Learning, Designs for 
Teaching-learning, and Demonstration and Evaluation of Teach- 
ing Competencies. The aim was to reorganise and extend the 
conceptual scheme of teaching which the prospective teacher 
had already formed. Extensive use of media was to be empha- 
sized throughout each course. 

Thre e ^n miT*"^ IbftACZ* * 19^9 AACTE publication, B« 
0 thane I Smith presented a fourth theory of teacher education. 
Here, the professional program consisted of three interrelated 
partes a theoretical compooeot, a teaching-field component, 
and a training compooeat. In the theoretieal coaponeat, the 
basic elements were concepts which were used to interpret 
what was obserwed In the classroom in order to solve problems 
arising in temehing. Renoe, a tsacher who was theoretically 
prepared would aot with e set of sophisticated concepts taken 
from the underlying disciplines of pedagogy as well as from 
the pedagocleal fiold itself. These cooempts and their use 
need to be mastered dnrloc the early phases of teacher prep- 
aration hf studying aetmml behavioral situations and inter- 
prating them with the coneepts which are to be learned and 
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WUMi bM«d 

itlM 



V5 



MtlTlti«t* 




Fall 4 



PliU A Sprli« 



Ml * •frlat 

-1 •> 



■V- r • ' . , ' f 4 <r f 



acielsslori into th« :'':>rr«i* 



' '.to 



"^'^ malf: 



•iter la u?*? : 



■ •! le 1 1 rig D * 1 ■: ^ . ? 



^ strong '^otimltawn*. * h teac^ilnK cafvei at , f - 
tlclpiitlon In an.l d«vv <?»*ient of nev paitnr'. '* t: • -h^ 

'-gh ^ohor* ^^11 a<- v^s rroshman and 9opr.c]«or« 

"lag* ysarr. 

Souna pnys^saJ and n»n::al fiaalth, with p^rMc^H'- em- 
phasis on ttw p«?r?onal ^harar carl r tic s tha*; r»- .ati» 
♦.h^ appl Icjarit ' ^ ^IMV. *o rfrr> with f.«cDle. 

F-rlTT «xp«ri«nc« in ac vitlM t-ito^-la^, f*3u-j«l 

lnr» coaching, aocial •*»rvlc«' that •▼Itence " 

Ihm applleaat*8 lat«r«*t In warirlar with cnlldren nr r! 
his ability -oMunlcat« affw^tlv^ly vlth th««. 



Paid wora #«p«rl«nc«8 bM«n In ti;e 
Junior ymmr and contln«»< through the fifth yaar . 
OurlfiK t^3 Junior and Mnlor y«ar«. stud«ats vonad on 
part*tlM bsala, av^rMlag tM> fall daya pmr wmb In thos#* 
aehoola wtlelpatljic In ttm profna. In tht firch year, 
ttadsnts Mrotad fMr^fiftha of tmir tim to voMnc aa in- 
t^ru* ?^ r«at of mm tim ttm vtiad^nta Mr« Invttlvad In 
work •smrl«M« oateMi th« dvnr C w k Diatrlet. 



tot«x of n. 300.00 
tht flf»- 

0MMlMIi 
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lehoolt om.m mtuUr basis vhSM hm aidsd, assistsd, and su^ 
portad sefeMi vwsmimI In mor iw^uetioaal, raMdlal, 
pamsory, starleal, and hmwilmpt^ aetlTltias, 

Whll* apaalfie work aetodulas Mffarad for alaMntar/ 
and saeoMvr Instraetlonal asslat«rts durlnc trm third and 
foorth tKs natara and seopa of tha vork azparlanea 

Mara qulta ^a^tlar. 3acnndary stwlaots, for axavpla, spant 
^vo days par «sak In tha solMls throuchout thalr junior and 
cantor ymmm^ uhlla atoaantary stateats sanrad tvo days par 
Mak in ttesattool d^irlac tka fall aaMstar of thalr Junior 
yaar, and days par «a«k tha aprlng saaaatar of thalr 
sanlor 

oC tha Inatriictlonal assistant can ba dafinad 
ting tha tatlas assaaad and aetivltlas parforwisd. 




In haati tualr Junior and saalar yaars, instruetlanal as- 
sistants ^UKt alfht days la tha Charry Craak School District 
prior to anil dvtaff tha rafaiar fall apaniact undar tha supar- 
vision of aahoai aod unlpsrsity paraaanalt This al(ht«day 
parlod Inr liiisd four days of obaarmtton aad participation In 
tha noraal haf ara ■ ach ool^ytar prosraa of tha rai^ular cartl« 
f lad sohaal paraaanal aad tha first four days of ragular 
claasrooa aatlvltlas In tha aehools. 

Each Madant In tha pragraa ms asslgaad to a taachar or 
building aaardlnatar aad parttolpatad In iadlTldual classrooa, 
school baostnc, and dlstrlct-vida baglnniac-af «tha«school- 
yaar actlvttlas. 



TWO 
strastl 
tK first 
ftpaclal m 
and ara 
taeholq 
Schools* 



pas of wrk avparlaooas vara sohadulad for tha in* 
aaslataats daring tha Junior aad aaalor y«ars) 
lauaad on ceaanalty aanrloas for tha dlsadvantac^d, 
lis, aad ohlldraa aad youth with spaclal problaas 
' la tar, aad tha aacoad foeuaad on taachlng 
adttoatlonal pranraaa In tha Charry Craak 



typa of work aaaariaaaa Inaalvad aaah la» 

Maiataat indlTldaally la tha ataaatiaaal prai^ 
aad aada hia a paallulpat la tha taaahtng 
atadaat wn uaiar tiw s up a r r i slaa aT m a«- 
of taaehars* 




rd aarat laadlaa 
Nrlaa aalta of 
■Vf Iwrlag aaafar« 
iafarml aUsa dli 
iala^ haapiac aupU pvi, 
triata. aaaiatlac adth iai^ 
halp ta iadlTidaal ataiaM, 
Mlpiat oa f laid Mplw ^ 
m aad tosta. lihUa «Mm taalM 

asaiataata vara laifriilsl ta 

halpaC ta tha ia^lapmit af ^ eallapa 




In addition to th« list of inft'.«*uetionaI t«tks giv«n 
abO¥«, othitrs ymrmt daiPtlopiof bibV o(raphi«s. prmpmritkg 
bullttin boards, gradiiif papers, opsratin^ mdim aquipwot, 
assistinc in raadlnf Uboratorias, assistiof with axtra- 
curriettlar aatiritias, sattinc up daaoostratieBa, vorklof 
in Instroetioaal Matarials Cantars, and aaklAf casa stodlas. 

Tha Mjoritr of tasks p^rforaad bj tha stoteAta Mra 
thoaa priMrilr ralatad to tha inatruetional profrav. Hov- 
avar. manr othar tasks %Ksra elarieal, suparylaorr, or houaa* 
kaaplnff in natura. TKaaa ineludad such activitias as typing 
dittos, earing for Mdla aquipMnt, and assisting in tha 
offica and ordaring aatarials. 

School jqA iUtbSC *^linr^^"7^? Snau^gaSMM.* throughout 
tha prograa, tha stodanta, as Instruetiooal asaistants and 
intarna, .Mra inToIvad in a variatr of work asparianoaa vlth 
0ulti-ag« groops io oaoy school districts, ax^aad to mot 
cowunity ioatitutions and aarvlcaa that daal vith ths dia- 
adrantagod. and iatroduesd to aawral privata and industrial 
adueatlonal pr o gwa . tha avount of tlM and tha laval of in* 
voIiraMnt of X.A*'a vsra dataralnad by tha natura of tha ax- 
parlaoea and tha astlaMitad valus to tha inatroetlooal aaalat- 
anta. For anapla« tha tiaa variad froa ona day of discuasioo 
with a aehool eeunaalor to a waak of aetoal work at an outdoor 
adiseational laboratory. Thasa axparianoas wara anitagad in by 
atudants indiTldaally, in pairs, or altogathar. 

Tha parsons^ schools, and agancias visitad or sarrad varat 

Danvar Inaar-City Schools 
U. S. Air Forea Aeadaay Uamlag Oantar 
Unitad Alrliaa Flight Tralniag Oaatar 
Intsmatlonal Buaioass Maehiaas Oarporattaa 
Jaffaraao County Outdoor Bdaeatioul Laboratory 
Blaaaotary aad Saeondary Ooidaooa Counaalora 
Public Sehool Sooial Wortors 

J. F. Kanaady School for tha tootionally Distttrbad 

C. U. Madical Day Cara Caatar 

Ooodvill Indaatrias 

ftiaiurad HarMiep 

Morrlsea Sohoal for Oirls 

Lookout WoiMitala Sohool for Boys 

Raadatart FrofMM 

Oold Rill Staantary Sabool (aaa»rooB aehaol) 

Jaaaataaa Bassatary Sehool (t a a r oo a aahool) 

Maaa City lifh Saliool 

Claar Craak Caaatr S a c oada r y Setool 

Aatoalto Fi*iic Saboola . ^ ^ - ^ ^, * - 

WaasntaiT aad Saaaadary Saadiat Laboratorios aad Clinics 



aQHMV.^gA^ ^ateaaljMsL UmSlSS. SSttSSS* Although 
tha spaaTrfesaTtM profraa dlffaraa oaly allfhtly for ala- 
aaatary aad ■miaiaii stadanta. tha aajar dlvarsity waa foaad 
in tha aaaaar la uMali aohaal*baaad prafassloaal aaaoatioa 
coaraas vara araaalaad. At tha saaaadary laval all laitraa'- 
tioa in tlia prafaaslaaal araa nas caadaatad thraagh aaalaars 
which aat two haars a waak for tho aatlra yaar in tha school 
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district vtMN th« inttmetloMl assistants workad* In tha 
Junior 3r«ar, on« saalnar was taught bjr an instruetlonal taam 
in adueatiooal psychology an* Mthodology* Thasa instructors 
draw haavily on tha rasoarcas of tha school district, and 
both taacbsrs and administrators fro« tha school district 
wara Involvad In tha instruction. High school studsnts wsra 
also an Important sourca of laa tract ion* In studying school 
administration, tha samioar wt In tha administration build* 
ing and a numbar of admlnlsta^tors talKad about thalr roles 
in tha administration of tha mehool* Whan dealing with guid-* 
anca In ths school, tha samter mat in tha guidance suite and 
was conducted by tha head commnalor. Again a seminar on place- 
ment Involved the district pmrsonnel man. In seminars on 
classroom nanagmmsnt and studhamt activities, high school stu-* 
dents participated in the memttmgs and provided the high 
school student point of view. This kind of instruction made 
more relevant teacher atoeatlmm. 

In the senior ygar, the mvaelal methods work was taught 
In the school district using Im^h college end school district 
personnel. The head of the taeial Studies Departiaent taught 
the special methods In that Mm. A reading teacher from the 
university rotated her class vark among the reading labora- 
tories where the students wemm working as student assistants 
so that aU ^ra able to see amemral different laboratory set* 
ups. Also, during the eanlor |Mr, the students had special* 
ized assignments sueh as social mwrk, guidance, reading clinic, 
and other duties which gave tham m broader and deeper under* 
standing of the functloaing of a mahool system. For a period 
of six weeks, the stodmnts wmra nmt Involved In the classroom 
situation, but worked as an mmm l a rw t to one of the support 
services parsoomel of the seha^ Also, all of thsm had some 
expsrlenee working with a rmwMsm Uboratory. 

At the elementary level, Instmctlooal assistants were 
enrolled In reguUrly sahedoia* e—^u s^ cou rses In j;«jdlng and 
mathematics during the Junl» ymmr- Thije "^Jfjl-based 
professional aducatloo cmm warm ta m»t dwlnf • •^'•^•J 
period at tha beginning of tHa mpM 

year. Courses In social stmttmm^ •"^ }*"*^!IL*'!J 

ware taught for periods of two emm^ Various types of 

learning activities Involvmd rt-^fnl^?** ^^JlllAlV^^ 
Xach subject area was taugM ^^^^^••J^* ?!« ^ 

faculty member and the othera emrrt^uVm coordinator from 
the Cherry Creek Schools. tl» emurmee mmm taught In two 
Cherry Creek elementary scr 



Special efforts were mm«m «m easblmm the theoretical as- 
pects it the courses with "a« turn aprnt*" application of learn- 

in • r«l toaching^Uarmty Itma tia^^ Observation of 
pupils and the practice t iii M a g of eoommv^ was an ImporUnt 
part of the ooursee. 

During the fifth yar^ .tty tntarnm JT^tilli'SlLfJftlr*' 
schools for four-fifths of tMr .SSlJiiSJs 
was used m visiting and warkliac In • yjjj^j^^^ •Jf!'™ 
described in the prmvioos eaattmR« On immrm ity f'*^*" 7»« 
granted for themm activiUme sMI an evaaimr seminar which was 
condttcUd throughout the fif«i 



TEACHER 5DDCATICN AND DIFTBRENTIATED STAFFING 



Th«r« If a erltieal M«d for schools to d«¥Olop n«v 
staffing pattarns, dlf farantlatad functional rolas, and op«r* 
atlng stTlas along tha 11ms that othar facats of our soclaty 
hava found so assantlal and banaflclal* Thara Is a naad to 
davelop nav functional rolas which racognlsa that taachars do 
dlff ar In tarns of thalr Intarasts, Knovladga. and coapatanca* 
Thara Is a naad to davlsa ways for tha aducational systam to 
accoHBodata positions that vary In rasponslbllltr, authority, 
and tlM raqalrad. 

In ordar for taachlng to bacoM fully profasslonallxad. 
It must proTlda a asans wharaby tha talants and spaclallsatlon 
of taachars aay ba rawardad aoeh mora algnlflcantly and quick- 
ly than currant aathods of advancing and proaotlng taachara 
allow. Tha typical slngls-salary pattarn AUil. ^ ranovatad to 
proTlda aoswars to thasa nagging problaM. 

Tha objactlra of tha plan of dlffarantlatad staffing, 
than, la to datvlop naw paraodoal daslgns which will prorlda 
tha yahlcia for aodlfylng tha praaant slngla«salary coocapt. 
Such a plan prorldas staffing hlararchy basad upon broadly 
daflnad taaehlng tasks and raapoaalbllltlaa to aeeoBpIlsh 
this objaetlw. 

Tha aajor faaturas of tha dlffarantlatad atafflng pat* 
tama In tha Qiarry Craak School District Mrat 

Tha prograa of dlffarantlatad staffing prorldad for a 
systaaa approach to aehool parsonoal daslga ratKar than tha 
foraar clisaay, uneootrollad. costly, aod largaly iMtfmettw 
atafflng pattama. It prorldad for a daflnltlva staffing da* 
algo baaad oo aav raquiraaaats as wall as a naw sys tarns ap» 
proaeh to raerulting lne«toata to asUbllshad positions. It 
prorldad for a sophlatloatad profasslonal taaa coapoaad of a 
wlda ranga of training and aiparlanea asslstad by nooprofaa« 
alooal halp, tralnaaa, and avan high sehool stotents. 



Tha dlffarantlatad staffing aodals vara baaad on parson* 
nal daslgna gaarad to aodolas of 100-150 stadanta Instaad of 
tha oon^ntional group of 25 studants in alaaantary schools. 

3« Mow g fraaa **ff ttf***** 

Daslgn aodals in oparatlon eallad for six positions oo a 
profaaaloaal laddar aod othar suppIaaanUI taaa asslstanoa aa 
aaan balowi 
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L«v«ls 



1 Tiam Ii«ad«r 

Profattlonal 2 Sanlor Hatldant 

3 Junior Rasldtnt 

Ladder W Tttam Intarn 

5 Instructional Assistants 

6 Studant Teachers 

Other Team Team Aide 

Staffing High School Studant 

Positions Assistants 

Voluntaar Conunlty 
Helpers 

W. JIat SiL JdLdt XUtt J2£ nnn^fft^^sslon^l- lll£t] «ehool 
QBUHinitT telant 

The Cherry Creek prograv of differentiated staffing In- 
troduced the use of nonprofessional paid and Tolunteer help 
as well as the systevatlc use of trained and Interested high 
school students. Most Important, It placed a moaetary iralue 
for their services in the teacher team. 

5. In tagpatfd with iMfcf||gtlftnMl ateff rtiTnunBlllti 
^ilftsanlw pf thSgphftol ayat— 

The Cherry Creek pUn of differentiated staffing further- 
ed the system's commltaants and programs In the areas of pre- 
service and InserTlce staff development. It provided the de« 
sign aromd whleh iridely practlead team teaching strategies 
could be effectively and efficiently organised, finally. It 
provided capacity consistent with the system's commltMnt to 
Indlvlduallaed Instruction. 

6. Integt>Mtett with AOd ilOlAUft fa^^Har tyfclnlM 
avatam 

At least four different models of teacher tralnina were 
Incorporated In as many designs for differentiated stafflna. 
The Cherry Creek- Utalverslty of Colorado Program was one of 
these models. 

One of the major goals of the Cherry Creek- University 
of Colorado Vsacher Iducatlon Program was to Investigate vays 
and means by which students In teacher education could be In- 
corporated soccessfuUy Into the differentiated sufflng pat- 
terns In operation In the elevntary and secondary schools In 
the Cherry Creek School District. 

During the three-year period that one group of students 
served In Cherry Creek, they all occupied levels of six, 
five, four on the professional Udder as student teachers, 
Inetruetiofial assistants, and interns. Theae stodente par- 
tic ipatod in and earned out the rules and Ueks assigned to 
the varloua levels. After completion of the intern yoars, 
several students were hired as regular claesrooa teachers and 
moved into level three as Jemior rosldents. 
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CHAPTW IV 



K'^I^MATIVt mLnATTCH Of THl PHOORAH 



Th«r« wt a foTMl •▼alufttinn oofi4\a0t«d of th« progru 
duriaff its first tve raars of op«ratiofi,i Th« (.rM^durts utsd 
dtpsodad priMTilf on os^n^o^M and s«aU-tfM instriasnts 
plus soM lnttrvi«v Md obstpvatiooal daU. Ths instriastional 
flfi'^^**^ esapUtvd a T^asHsr FNparatioA Frofraa lovsatorr 
(TrFI) and s«lMiit%sd a SMarr and •wluation rv^ort of thsir 
activities plM aaMsrinc s#ip«ral op««««ni9d ^MstiMS dt* 
sitfied to SM«p« aa •nositlM of thoir aajor roaotioas to tho 
procrM* Also, thsir logs of aetivitios wro holpful siaeo 
thoy povoalod that ttoy had Woa aood in aaay mrn aad had a 
fiwkor of diffoMnt oxfarioaoas. Tha ^'ooporotiac toaohors in 
tha sehools Mro askad to gi^ a popart oa tha faality of tho 
instraotioaal assistaato aad ta roport na thoir proaiao as 
toaohors. Also, tho taashsrs roportad on tha aporatlon of tho 
procroa in thoir oahaalo* 

All ooaporatiaff taaohars of tha iastraotioaal assistants 
Mro aalMd to tara in tM rapart aoatiOMd abavoj aad tho oaao 
fora was oaat to a traap of tuo ooaparatiac taaoNors of sta» 
doat toaohors ia tho rataUr aaivaroity procraa. This was 
doM U obUia isaparatioa data so thtt tho parf iraaaii of tho 
soaior iaotrwtiaaal aasistaats aad tha stadaat taaohars ia 
tho ratalar proaraa oa«ld ha osfaisi. far tho aaaaaiarr pra- 
orast M^lio oahaal papil ratlafs mf aooatod for oaaplas of 
aaaraMaataly taa projaat staioato aad stellar rattefs vara 
aaoaUod for toa siaiaat tsasiisss la tha ratalar aaioaroitr 
prafraa* 

la aMitioa, apiaioas Mra solioitod fraa tlw iaatTHtars 
nha taafHt tho prof^ssiaaal adaaatiaa oa«roos« la t aroiaws 
Mro oorriod oat with saporoioory porsoaaal ia tho Chorrr 
Craok Mstriotf aad aaao 4ata vara aaoarod for stadaat par* 
faraa aaa ia^tha rag alar sanatory oaaraas aad tho stadoato la 
tho Charry Craaii rroaraa* 



jc ja 



%• • tmr»w« It— Mtlag 

twm mim • ri«««pHat sMtoX Xa TttUa 1 ar* prMMtMllH 
MMM mt ttMiir* «»vUtl«M far ttm rattat* af 

ar tmiwM. fta mtm aT Wm Maaa Olty % ti 

mm mtm ar Urn aMvr «aa fraaaa af taaaiara. 
ara »§imt wim Ma lM«rwtI«al aaalataaW la «ialr jaalar 
faar at «« aalfaraitr* lav staaiartf «avUtl«i af %»m 
Maaa ei«r traap laitaaM m^tmrnlW t «taiaat m»m taaal^ 
ara M aat taaa aa alaaalf aaaaaUM will ttea pvatraa aa Mw 
aflwr ««• iraapa af taatfta aa i ta^a My liai laaa Uiapaaiaat 

alalaaa. Vhlla «m ««a Ctmrvf Ovaafe craaaa aT taaafca r a 
■har sMa aaaras. Mm larga ttaateH iavtatlMs la<la««a4 
Vila «lff Maaat aMag tha la41vl«iMl aplalaas of tM lailria- 
aalt la Mw graapa* 

ai 



TABU 1 Omi^ALL IIAT1II08 OP r^OOHAM BY THBKE OhOlTPS OP 





Croap 


NiMtor 




3.D. 


Adau City flaeentfarjr 
Cherry Cr««k 8m ood arr 
Cherry Creak llaaMUry 


5 
13 
11 


W0.8 
39.9 


W.6 
7.2 
B.2 



In thi ^ocvMtthi UMhtr •dttoatlon eour»«8 Mr« all 
Uiiiht off oaMM on sit* lo tM a^hool dlttrlett. Tb# in- 
ftriictora of thoao eoursos koto •ttrt«ra4 ^ Mans of an opaa- 
and qvastiooMlro. Tha off.€a«i»^ eouraaa taufht In tha 
school diatrieta provldad tha opportunitr fw dlffarant aetlv- 
itiaa than on^oaapoa elaaaaai and thaaa opportwltlaa mrm 
not alMya ^all utlllaad. Ona advantafO «mieh tha off-ca«pua 
eouraaa had Ma that tha afirollaanta noM moh SMllar. 1^ 
faeulty Mvbara ^9 Mra at«nra7«d «ada thaaa '^haarratlona 
about tha Mrita of ttialr off*aaapua inatruatrooi 

1. Sohoola and mivaraitr eooparatad in taaahar adixsa- 
tion. 

2. THaory Ma ralaUd to praetioa. ^ ^ ^ 

3. UnlMraltr atviaata Mrtod vith raal studanta. 
h. thara mm raal anaplaa for aUot dlaoMalen. 

?. BmU dUaaaa M«a for o»oa, UforMl Inatraotian. 
6. InatrMtlaMl aaaiataatt MrlMd ^n opan apaea aa Mil 
aa farMl alaaaaa. 



Mrai 



tha prohlOM Idantifiad hp tha orf-aanpM Inatriiotora 

I 

1. lha tM MOii iaatrwtlaiial bloakt in tha alaMotarr 

Kma MPa tM ahert aad MTMliatia. 
a^jMt arMa la tha aloMatarp procraa ^ra net 
aaardiaatad. (Ihla aaM arltlalM la Mda of tha 
iia iiMaa UotrMtlM.) « ^ 

J. MMvSi^iV pwoaMal dU not tat tlM or load 
aMilt fot thl« off^aMM - ^ ^ 

h. Ihara mo o Mad for hattar aaMnnloatAM aad plaa- 

5. l!ia*iati«tiaa of troMl aad aahMuldt mrm hlaiariaa. 

i. BaaaaM of aMll a^Bora of ataiMta, tha aoata Mra 

7. piSia aahMla Mfa aat raadr and oavippad to pro- 

B. plwiJ*SohlS*BSiaharaM not •««2f.^T?^52,i" 
lha UttrMtlM, and thajr Mra aot paid for thalr 

MTk. 
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TfiOhif. PF»naii^tlQn ££|2ttM Invent spy 



Th« progrta •valuator d«ir«Iop«d a tpaolal lnir«ntonr to 
Masura tha aspraaaad oplnlona and ballafa about profasslonal 
adueatlon, pupils, aehoola, taaehlng, and salaetad praetleat 
and problaM raaltad to tha profaaaloa,3 A eosparlson of ra- 
aultt batwaan tha Charr/ Craak Prograa Inatruetlonal asalst- 
anta and Junior atudanta In tha ragular unliraraltT prograa 
waa Mda« For tha polar palra uaad (▼aluabla-vorthlaaai hard- 
aaar. Idaallatlo-praotloal, ralavaot-lrralavant, and afflelant- 
Inafflolant) dlffaraneaa In Mana as ehaekad by tha t taat 
Mra algnlf leant* Tha Charry Craak Prograa atudants vlavad 
taaohar adiaeatlon aa »ora valuabla, hard, practical, ralavant, 
and afflclant than did thalr caapua couatarparta« 



Tha Sacondary Program 



Tha data which vara gatharad for tha junior- and sanlor- 
yaar Inatruetlonal aaalstants ara raportad hara« No data vara 
eollaetad on tha Intarna In tha laat yaara of tha prograa, bat 
follow-up data haa baan eollaetad* 



Tha atudants vara pollad ooocarning tha aueoaaa of tha 
partnorahip batwaan tha uDlvarslty and ths poblle schools in 
tha profraa. Tha inatruetlonal assistants agraad that tha 
Idaa Maa graat. that thsr vsra gaining good and raallstlc 
laarnlng axporlaaaaS| and that ttmy vara working In dlffarant 
aehools, elassasi and with pupils with varyina social back- 
grouoda* On tha othsr hand, thay cltad a noBbar of problanst 

1« Thcra naadad to ba a nor« clear daflnition of thalf 
rasponalbllltlasi nora sttparTlsloo, and nora Tisita- 
tlona by tha pcopla in charga* 

2. Tha profraa naadod to ba shertcnad* Studants vlawad 
tlia Instrttstlonal asalatant rola as having llnltad 
▼alua aa a laamiag axparlanoc* 

3« Tha aooparatlag tanahcrs ocadci to ba annCflly 
aalactad. Xaatrwtlonal aaaiatantn %iUMi 
soM taaatoara aaaurcd then for ttntr «p i4P 
rather tten to aaaiat tlitn with tMr W ar pra^ 
aratlon. 

nmrm aacdad to ba battar aenrdinntlan batwaan tha 
prafaaaiannl aowMa and the alaaaroon axparlancaa 
of the inatrttatlanal aaalateate. 

5« there needed to be nore oMertenltias for inatriiD- 
tlonal aaslatante to prerlde f eedbe c k on the progran* 
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with r«sp«ct to th«lr visits to alternative ^nal 
Institutions, a.g, IBM, tha Air Korea Acadaasr^ 
Alrllnas, tha participating juniors Indleatad t islts 
had baan halpful and Interastlni^ but that thaj . es- 
sential to thalr taachar preparation. There nee . « 
more esphasls in these presentations on the objer^ r the 
programa aDd the problems presented by thev* 

The experiences which they had had In the pr^ elped 
then In Mklng decisions about becovlnc teachers « 
students belni^ convinced that they Mnted to teact others 
deeldlnc that they did not want to teach. The frr « ^ich 
they were glveD to try new things depended entire he co- 
operating teacher with whom they were placed, aiK ^«-led 
widely depending on the Individuals involved. 

These students had a clear Idea about what cr^rr -ntlated 

staffing was; however, thalr own part In it did mt>i ^ to be 

satisfactory to them. They felt overwhelmed tar rtamt and 

they did not feel Involved enough In the devel^^pMm * the 
Instructional program with which they were woiM^. 



*tift> Tiaehaya 

The Junior instructional assistants were .heir 
cooperating teachers at both Adams City and Gtet^T 
school districts.^ The ratings were similar fsv sys- 
tams, and generally the reactions were very poe^^^vt, however, 
there were these areas of concern: 

1. The students needed to show more warmth ana pay more 
attantloo to their pupils. 

2. The students needed to develop a more professlcnal 
attitude toward teaching* 

3* The students needed to work on their speaking habits. 

k. The students needed to be out In the schools full 
time* The Tuesday- Thursday plan was not a good one. 



AU&l ioa R^gitlat> nBiweraity Student IReKaf 

Rating forma wmre sent to the cooperating t#^ - '^f the 
Cherry Crmmk emnior instructional assistants an :?o- 
operating teachers of a control group of studma^ '4ll|r ^s m 
the regular university program. As shown in Taiw^ ^ i« two 
groups were comparable with respect to their ratiMs y the 
cooperating teaehera. The t valuts indicated no significant 
difference between the groups. 



2W 



' ontrol 



X 

S.D. 



.55 
J. 86 



1:- 



.3 
68.29 



r s .93 



1.89 



t = -.53 



In addition. Urn 
of eoMMtf about 



sehoolt. 



1. 
2. 

3. 
h. 

5. 
6. 




not el«ar^ mbi 
Tto total 



Tto toeiaX • 




Maistaats 
vaapMt to 



7. Tfim ft 
MtLook 




taaehars did Mka a - ^bar 
itf tha instructional assistants: 

E^a apant continuously In tha 
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The Inatraetional assistants w m i m ^mmm» onplsta 
a nultipla^eholes-tTps instrtiMnt to i ^ ilu t i :rrt i a nus* 

bar of eoBMiits of their owq«5 iha rv^Mwr v* instru^ 

mant vara vary positive with savaral imm^mmm^ >^ for 
ehaagas. Stotont suggestions includaat 



1. Thara was a naad for nora tnaammtx^ jmrm . thair 
claasas* 

Gradini; naadad to ba basad on •acaa^j^^ actlr* 
ity rathar than on tasts basac ^ 



3* Part of tha vortc. aspaeiaily la y a y f ^i r r-^ , naadad to 
ba basad on fiala axpariaBca. 

U-m Professors needed «ore tlM for 
that tha course work would ba wm 
itudants* 

5. Courses needed to ba offered od aa ai^ —-wate basis. 



£aAdilA& Saucu iKPtrltBgt 



During tha saeoad saMstar of tha 
arx instructional assistants took a raa 
thair class work, thay ware assigned to m 
doing work which could be intagntad witk 
couraa work. Thar cutorad stotaits, 
progru, taugiit In a MMdial f ding 
tasting for paroaptaal defects, and 
counaaling raiatlaasiilp. Data on this 
test and post^tMt raapooaas. logs of . 
reading, taaahar MalaatioQ forw, and 
narx findings warat 
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ware not in 

to 



miA that WIT praetSMl liiia«P which 
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7. It was Iearn«d that some pupils did not r«ad la class 
because they were embarrassed. 



The Instructional assistants learned much In this 
experience by discovery. 



IndeMfideny Fifld aroerleneea 

In this prograSf aa opportunity vas presented for each 
student to maKe a decision about how he would spend his tlM 
for approximately eight weeks. This came late In the program 
after they had conpleted their course work and had had a nam* 
ber of m-^school experiences, "^o students studied the ceon* 
sellng and social work that wma done la the upper elewntary 
grades. Another studied the work being carried on at a re- 
habilitation laboratory with special attention to the rela- 
tionship of the laboratory and the schools. Two Instruction* 
al assistants were Interested in the problem of the pneeptu* 
ally handicapped and spent tisie working with these pvplls in 
eleswatary schools. One student worked at a headstart center 
studying th« operation and Its relationship to the schools. 
In addition, he learned at first hand about the frustrations, 
values, and aspirations of minority children. One student used 
this time to study various high school operations, curricula, 
facilities, and teaching procedures. The students bellevmd 
that this enerlenee gave them better Insight Into the prob- 
lems of pupils, helped them to teelde how to work with pupils, 
and gave them e better uiiderstamdlng of the social background 
of pupils. 



nememtmsT I^ogram 



The evalomtlon of the elemmatary part of the program fol- 
lowed the same approach as the secondary, but there were some 
data which were not collected fer this part of the project, 
e.g. pupil evmlmetlons of studet teaehers. 



Afi twit lea J— ijg itgt AMIASttX P*'**^''— 

These stmiaAU repmrted UmXr eetlrltles In a log. IKay 
worked In opM eleesremmm, reemmree eemtere, and IndlTldoalleed 
instruetlon. Iter did tHe usoel type of Instrootlonel assists 
aat work In loeetliig Ubmrnry mmtmriale, plenniag lessooa, 
giving teste, smperrleim st ml mm t e^ preparing balletlo boerda, 
luMhroo* duty, and ijkmnfcliit foMers. Also, they had a number 
of oot-of»eleee aetmttes, e.g. field trip to inner city 
school, field trip to Mffersem Coeaty Omtdoor IdueatloQ Lab* 
oratorr* ttm^ trip to Omy Cere Qemter, visit to school pay- 
chologist, in^mrrlew mdth soeUl wertor, and visits to Junior 
hifb schools. There were severel sufgestions which came from 
the logst 

1. Pupils needed to be involved and doing things. 
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2. Th« Inttmetlonal asslttaan wwMd to invol^vd 
in aetiTltl«s and not to be juit obMrwrs. 

3. Tho InstruGtlonal astlataots ymrm gainlm^ insights 
into children. 

W« The instrnetlonal eeeletaots found it Tmluable to be 
part of a planalnf 



i2 Sim 

In rMpoQdlng to ttw opeii-#atet InstroiMt, raere were a 
ir of streocthe and M%im«Bses ttentmed. %e f ollovioj; 
acths Mre cited bgr these etudeiiri; 

1. Instruetlooal oMletants heid a real and ulverw eet 
of experleooee. 

2. Thle approft'sh to teacher «*Beatloa stre 

callty. 



3. The InstrwtlQoal asslsteaee vere eape eed to a 
lety of «ducatlooal phlloaephles. 



The progTM helped to bolU the eaamenc^ of p^none 
vho were hnltant to benM teaeft 



5. 



Plict. 




6. The •xperieooes reoelled 
exper levees. 

Also, there Mre seiwral 

1. Ther« was too weh to ^ 

2. Studeat did not learn eta« the comwI^ tt- 
self. 

3. The easHftleatloii betiMB iovoliped In tftie 
Id to be la 





Thmrm wmmim6. to be aor^ 
ilstents and t 

5. Usaelim needed to learn Im to iiee the inetrust t e— l 
Its. 

4. 




Itere was a gr^at deol of wiflftloii In hev mm Id- 
strttDtlenel assistants mmm used and la tti ^ ' 
reoelwd froa their ooopaeeitlnc teaehera« 
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2. Th« rnKprtmceis hs Insr— uct: j^al assistants did 
str«oirth0o their a jnni l f a t %sc— log tvachsrs* 

3. Thsr« was Tvdtm and tn« u^uxu. Um±tj to explore aoc 
try tmv IdMt. 

Th» studMts hmd #aln«d mbom^hpv ^ ths dlffer«n* 
tiatad ttafflog ;«laa. 




poslttw la thalr 
erl^lclsa that ^ 
Also, 

la li 
a la«k yf 
pHllosapfe^ or 





Itw yms vapn^Md 3Ht tto tutriKtloaal astlttuta 

•fcoyld ci»pl«t« tYm mmml^lmmr 9f sta^Mt tMehiac la th» 

TMr since tliv aar« Kotag ta to fjUiif owmr regular 
to a th ir aprns Ibl 11 r>a« In Urn Intm yaar. Also, the rrob- 
iM ccarunlcntloa mam elta< a»lB. la tiM eoaparlton witfi 
tmm$mxt taach«rs f^as tm ripulw |if <graa» ttia sanlor Invtrae* 
tavaal assistants pa^vatf ^ary f^Torably. 



Tha sactlon aM 
aaalors to aultl^la«>c 
af tha stuclants avra L 
afeip. Thase stutfaats 
mm pmor. Also, thay 
ipinaral^ the ^tui 
tts eaaaltawnts Vo t1 
■^aght In the divCrlet, they 
Tvtad the langa^pa arlv eo^ 
eaarae, end aara a»atral oo tta 
had thaae suf g a s e t ooa to offers 




The school district 
ba used as laborat 
raellstle. 





3. Th« program took a long period of tlM. Th«r« was wlda- 
spread belief that the program should be shortened in length. 

There was variation in the acceptance oT the program. Co- 
operating teachers varied from strong su^^port to open hostll- 



5> Cowunieatlon remained a problem in the program, k num- 
ber of things were tried, and, vhlle the problem Improved, oci- 
verslty personnel needed to spend coneltermble time io the 
district. Seminars for discussing the problem* and pmrform- 
ance of the instructional assistants needed to be set ttp amd 
used. 

6. The instructional assistants found that part:! '^ipatlon mA 
involvement were more beneficial thsn otamrvmtior 

7. The roles of the instructional msalstan^ and caoi«*atinc 
teachers were not clearly mnouch deflnmd. Imeause of this, a 
certain amount of conflict existed In the projmct. 

8. While the instructional assistamts were paid for tteir 
work| there was controversy as to mbe t her they mamm being 
**U8ed** by the district. The reduomd pay for means was a 
Mjor source of controversy. 

9. The potential of the program for preparing tmmehere wae 
not fully reallamd. The education courses tmmfht in the dis- 
trict failsd to utilise the available r«souNm« pupila« 
inetructional materiale, and echool mtmmml^ mime«ately Im 

the inetrmetion. 

ID. The cooperation between Urn emta»l dletPtet a^ tlia ami- 
vereity in the proparation of %Hflhora nmoM mmX* Aewmle^ 
ment. 

11. The roeruitlac proeedoroe wbm Mt svseMsfii la ad ro* 
epecte. The nnaarlml aepeet did mot eomm to f t ^i e In ro- 
cruitinc p g uo y eotl sm tamohere. Aleo. wmm of tfto imatroette* 
al aeeietants^ «Bttoata wero found laeUag br tlie eooperatlHv 
teachere. rinoXIy, tto program did not mtb — ut morm mom into 
teachimg. 

12. The program did not aoeelop a poelttme In tl0 mni- 
vereity or the oohool diatrict. The tmt tMt it f m tW to 
attract large mantare of applioonte eon tfeaq^ M yrevMed 
an entreo into oma of the top «lstrietm oT ^to o%«ie irtaei 
eerioua qmoetiooe about ite iopmet. 

13* Becauao of the low teaeher^miant rvtloo m tto prmfMBr 
the problem of coat was imoortafft. A emait a— lysis wae me* 
done, but it wae qmeetionablo if ewah a goiirsB eomld be CW 
nanced on a regular bmaie. 

IW. Mot all inetruBtiooal aoaiatete hmi sMBi l i an i witbto • 
differentiated eteffing pattoro* iaalpmaemt of Imsti uette ami 
aeeietante to teams moat be doM with tHa approval of tto tmm 
member e. 
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CRAPm ▼ 



SUMUTITS BTALaATIOH 



Thlf chapter r#port« on tvo follcm-iq^ •▼aluatioas of tto 
prograa vhieh vtr« eooduetad vlth stodants and teachers who 
had baao InTolvad vith It. First, a folloifwup nurr^j ms car^ 
rlad out with tha fonwr itodanta from tha prograa. This sur- 
yff waa aada af tar tha participants had baan aaplojrad in rac« 
nlar taaehinc poaltiona. Sacond, follo^up intarviavs vara 
conduetad irlth taacbara in tha Charrr Craak School District 
who had vorlcad in tha prograa with tha students. 



of Student Quastioonaires 

A folloi^ap qaastioonaire stanpar of all tha students vho 
had particlpatad in the progran Ma eoodvetad.'- Tha qosstioo* 
oaira vas atructurad in tvo parte. The first part ineludad 
qusations designed to assess the participants' Tiavpoints on 
« ▼ariety of their exparienees. Raapooses to these questions 
vsra racordad on a fiva-point teales (A) Stroog Acraaaaat. 
(B) Acraavant, (C) DisagraaMnt, (D) Strons DitacraaMiit, (K) 
Hot Applieable. The saeond part of the inatriMnt incloded 
five opan-andad questions aolieitinc written eoHMnta. Iba 
queationa askad for eowsnta on strengths, weakneasea, aug* 
gastiODS for inprovaMnt of tha progras, and why a student re* 
•ainad in tha prograa or did not roMin in it. The studsnts* 
statamnta are included in thia report as a part of the cob* 
Mntary following each itea. 

The questionnaires were nailed to 38 foraer stodents who 
had been inrolved in the prograa. These 38 people included 
those who had dropped out of the prograa as wall as those who 
finiahed it. thara vara returns fro« 23, or 60 per cent of 
the indiTldaala polled. 

An ltatt*bgf»itaB report on tha rasponaas to the question- 
naire ia praaaated hare. In raportina tha data, SA stands for 
Strong A gr aaasnt, A for Agraeaenti D for DlsagreeMnt, and 8D 

int. MA standa for Mot Applicable. Those 



for Strong Diaagraaaant. MA standa for Mot Applieable. Those 
respondanta alio dropped out of tha prograa did not participata 
in SQM parts of it and thua have raapondad to certain itaaa 
as being Mot Applieable. 

1. Starting as instructional asaiatants in ths school was an 
appropriate aetiTity for tha beginning of the prograa. 

8A A D 8D HA 

13 (JW) 9 (39)0 - - 1 (>f)0 
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Th« respondents acr««d (95%) that th« id«a of starting 
out as an Instruetional aasiatant was a good way to bagin. 
Tha strong andorsaaant for the instructional assistant rola 
was important sinea it was a nav and untriad rola in t^la pro- 
gram. 

2. Five years was too long for the prograa. 

A D SD KA 

^ (17%) 3 m%) 6 (26%) 3 (li%) 7 (30j!) 

One continuing concam nas the fact that students in the 
traditional taaetaar education prograa could coapleta taacher 
certification in four jaars vheraas tha participants had to 
eoapleta f i^ years of work bafora thay vara eligible for cer- 
tification. Sraa so, less than ooe^thlrd (10%) of the respond- 
ents felt that tha prograa vas too long* 

3. Participation in the prograa aada me aore able to approach 
faculty aaabers. 

3A A D SD HA 

9 (39)t) 9 (39« ^ (17%) - 1 (^%) 

Prasuaably, gatting to knov faculty aaabers is a dasir- 
able goal. Fbr thase raspoodaats, this was not a aajor prob- 
lea sinoe aora than thrae*f onrths of thaa (7B%) indicatad 
that partioipatiOQ in tha prograa aada it easier to approach 
faottlty BSabars. 

W* As a result of tha teaahar edasatioa experieaeei I had 
less fear of failura in tha praotical side of taaohing. 

8A A D SD NA 

1^ (60%) 5 (21%) 2 (9%) ^ 2 (8)0 

Although aaay stodaats of taaehlng are ralostaot to dis- 
cuss thair faars of failure, this tands to be a problaa of 
coasidarabla iaaortaiiea. Ooa goal of tha prograa aas to pro- 
▼ida tha partidpaata with suffiaieat laamlof expariaaoas in 
both tliaoratioal aad praetiaal sitaatioaa ao that fears of 
failure aoald be allaviatad. lighty^oM par eaat of thoaa 
raspaodiag agraad that thair tmmt of failtva vas raduoad as a 
raaalt of thair taaahar aduoatioa exparieaaaa. 

5* I found tha idiole asparieaea uacostfortable. 

8A A D 8D VA 

1 (Ml) 1 (MH) 7 (iO%) 12 (52^ 2 (8)0 

The poasibility that aoaa of tha atudaata «ho partici* 
patad in tha prograa alght find tha wliola esparieaaa uneoa- 
fortabla vaa raisad. fhoaa raapoodiag to tha quaation d^d 
not saea to shara thia viavi for only 2 (6%) indioatad that 
thay fait uncoafortable In tha esparieaea. 



4. 
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nm Mttlof for ttM procTM ws in tht OMvvr Mtropoll- 
tM vm. Um MrtltlpMtt mm pr^n^td vlth MtMrtltr 

thM«-rovthfl (7)%) of th« rtipoaittiti did not retard tra^l 

Cm •MM«t, hoMfvr, did IndUatd tYmX trawl tlM ms • 
prt^lM. 

11. 4« M Intern, trmml to tto p«ill<> tehoel ms • Mjor 
pr 

•A A D SO lA 

J <15^ ^ <jf<) ? cyX) w <i?<) 

^tiM tM roMlU df ItMt 10 Md U ftrd •Mpwdd. trawl- 
iat f tHtlr dtHooU m id tm b9 mt* af • mmUm fm !». 
torod tliM for iMtrwtldMl MdldtMtd. AdtMlljr, thd la- 
tofod nofo foftof to tut ddlidold atorr tef vtillo tht ladtrw- 
tldoal MdldidOtd la tM oooo oT tht toododary ddhaalt vara la 
thaaaiMola aalf t«a dafa a aaali. thla aar aataaat far ti» 
dtfNiaaaa la tw 



U. taalatiaa fran tHa aalaaraltr faaaltr aad faallttlaa aaa 
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rart ar tlia ratiaaala fm aalataiai 
tiaa pfMiaw ia tliat tM a 



MMf iiaald slaa tM aaltapal _ 




1). r rvally «ImM «» aMrMwrtoaUr MtlvttlM tHi 



•A A f SD » 



to HMWif vlU mm%» r—fmmt %• mm » rttt>w MMtlaa, 
f««tlr Mttwt mm wMMwrtovtar muvIUm aT %lw Mapw* 




■iri«i msstmf Mi mrr. 



t (M) 



Adaltalon IntcrrlM* for th« progras mn eondaet«d prl- 
Mrlly fef Mtieel district nrtowwi, and In Bost e«M* tojr 
taMlMTt with whoa tlw parti* Ipaat* veald to worklnc at om 
tlM or MAtlwr. ttalvvrtltjr faeultjr amtort Mt in en th« 
IntarrlMs, k«t tto mimr w yiBlblllty that of tho pob- 
lle oaheal aorooaMl. Iho raapondaato apparoatly war* 1*> 
praioad vlth tlw aiBloaloa fraaadurao, for %f Indlaatad that 
thaf aptr owd of ttw Intarvloifa with aehaol district paraooaol. 



15> Tha laalaalaa of Ctiarrr Craak Saheol Dl strict taachors and 
staff Mtftors la tha taaahlnc of profosslonai odueatloo coursss 
was an laportant part of ttM 



SA A D SD MA 

6 (Min 10 (W3f) 1 (Ml) 2 (N) (ITK) 

lha Maa of lavalTlac Mblle school parsanaal In ths 
laaal ad 

mim\tjHm\t tha raapanAMia a«rM« that iMladlof .pab- 
lis satiaal taaa lnr i mi 



ttashlaf af tha prafasslaaal Ha aatlan saaraas waa ao sffort 
hlMl tha praatlaal aiparlaMa af taaahsrs with tha aarc 
Ml apfraatli af «l««ral%r faaalty Mtthars. A lari 



staff aMbars la tlw toaahlac of pro- 

faaslSMl •AMatloa saaraas was aa lapartaat part of tha ko- 
traa. "Mora aad laafsr praatlaal saaraa wark with Iniwlv*- 
aaat la aahoaU" HM aagfaatod bf aaa stalaat. 



U. TlBlts to adaaatlsaal ataaalaa aad iastltatlons fwh m 
tha Air fmm lisliar, Ja f f r aaa Caaatf tahaal iHstrlst o«t- 
daar tab, aad Tkiltad Alrliaaa wara worth ths tlas tahan mymy 
froa ragalar slassroaa assitaaaau. 

■4 A 0 W MA 

10 (VIA (3MI) 1 (Ml) 1 <MD 2 (M) 



A sraat iaal af tiw, a n piaii, aad aff art twra spaa t u 
arraatlai • mrUtr tiiu aaparioaaas far tha aratraa par* 

tialsaaS. Xa a<dltlaa, tfca P?»«»?1?^«1^JL4?!1.*5**' 
ranUr ttattilt aaalMMta aad aafeatltatas wsra hlrad ta 
CC tSalHlK. VTi^ alwthar all ««• •''•^lIT 
paaiitara, Mi UtarrtUa wt raatlaa was warth it. B>f«^ 
tSa thr«i-f dMPtlw (m) *r tha raapaaiaats ladUatad that it 
WM. Ca* BtaiMit atabM that ho ataiwd tooths Ko^.^- 
aaapa thwa «m a tt— bar farlbty of asparlaaaas thaa in tha 



1 taaator adaaatiaa 



If, ftr rala as aa laatraatlsaal aaslstaat la tho Charry Croak 
a«KM\ iHateiat dif ffBoaabiatad stafftaa patbara waa wall d»- 



•ohael Diatrlat dlffhnabUtad stafftac P** 

flMd. 

M A 0 W "A 

t (W) • iJMti « CM « (MA 1 (Ml) 
At tk* ftiM m^»m Mt Miar mr, ths dlffaraatUbai 



Mw tlHB thi Bis^aa aat Miar waft ths dirraraaaiaia 
otarriw iULiPil m» fVlabtbMr to baU pabllo sahaal and 
wlaaMltr fM«l«r Mhbri. It m» aat, thsrafara, sarprlsiag 

P 



that mor« than half of the respondents, who were undergraduate 
university students, Indicated their rolee as Instructional 
assiatants in differentiated staffioc ^re not well defined, 
"There was a problew of Job definition. Tague definition of 
the role of the Inatructional assistant, and a lack of defln- 
Itionf of roles and program*** 

18. role as an intern In the Cherry Creek School District 
differentiated staffing pattern was well defined. 

SA A !) 3D HA 

2 (ni) 7 (301) W (irC) 6 (26^) If (17%) 

When asked the saffie question about how Mil defined their 
roles vere as interns in the differentiated staffing pattern, 
the response was siailar to the previous item. The siajor dir- 
fereoee in responses between the t%ro items was between the 
Not Applicable eategorjr which was attributable to the students 
who ^roppfd out and actually did not participate in the intern- 
ship. ^The role of the intern wiaa not definite. There was a 
▼aaueness in the difference between an intern and a teacher.** 
This eoMsnt was mmAm by one of tlie respondents. Another re- 
spondent wrote. **Careful safeguards in the sianner in which 
sehool districts utilise interns should be instituted.** 

10, My understanding of **wtiat T was getting into** was as i^ood 
as could be ejcpectad of a beginner. 

SA A D 3D HA 

h (i7t) ih (dot) 3 mi) 1 l^i) 1 (>♦*) 

The feeling of being fairly well inforwd about a new and 
eirperlMntal proffraa and of becoaing a part of the program is 
especially iaportant due to the unknowne involved. Iven though 
half of the inatruotional aaeistants and intaras who responded 
indicatad that they felt their roUs in differentiated tUmng 
were not well dafioedi slightly sore than three-fourtha (77)0 
felt that they had aa good an understanding of the prograa as 
could be ezpoetod of beginners. 

20. The tiM spent In the sehool districts other than Cherry 
Creek as an instructional assistant was valuable. 

8A A !> 8D KA 

11 (W7U) y <2lO 2 (W) . 5 (21^) 

Another najor diaension of the progran was acconpliahed 
through the orovision for experiences in lotftr aocio*econeaie 
sehool districts. When asHed if thev thoi«ht that the tine 
spent working in the alternate sehool districts ms worth 
tfhile, 69f thought that it Ms valttable. 

21. The ability to earn nooey while still in training ms the 
prlnary purpoee of my entrance into the program. 



38 



TiA A D no r:A 

The ability to «»rn money whllt- «^tni % studtnt was 
th«orlMd to h% on« of th« attr«ct*w features of the pro*?raB. 
When asked If the money wae. In far* :;he primary purpose for 
enterlni^ the proi^ram, Indicates ttat it was not. One 
student comwented that the money * tier made her jself sup- 
portlnr while earnln^r -?«rt1.fic-* and she felt that she 
was learnlnr while earnlni^. 

22. Ifavlni: three years of experience In the Cherry ^reek 

School District helped me In belnr considered for a Job In 
the district. 

nA A ^ 2^ NA 

6 (260 6 (26f^) 1 (U'^) 3 (13<) 6 (265) 

Prior to beinit admitted to the pr'>iram, etudente were In- 
formed that participation in the program in no My obligated 
the school district to employ them. In aplte of this adawni- 
tlon. It was natural that Job expecUtions deireloped sinee the 
students were Involved as Instructional assistants and interns 
tn the district for three years, 'towever, when asked If they 
thought the three year!* spent In the district helped them In 
being considered for a Job, only U6< Indicated thmt it did. 
One student said, **The program helped me to beeoM known in 
the district and thus helped the possibility of getting hired.** 
Four of the Interns disagrmed, and one eomented that the 
school district rr^ii«d more than It gave, espeeially with 
respect to job oppertwities after the program. 

23. Completion -^f the program made it easier for me to obtain 
a teaching Job than thoee students who completed the tradi- 
tional four«year program. 

3A A !) S!> M 

U i^V) 3 nyf^) - 3 (13^) 6 (26<) 

A major assumption of the program ms that thpee stadents 
who completed it would have relativoly little difficulty in 
obtaining a teaching Job. When the P*'Jl«lf^**,|f*5? 
if they agreed with this assumption, only three (135) of 
those who responded disaareod. TMnty-six per cent indicated 
the question ms not applicable ainoa they did not seek a job 
or did not complete the program. 

2^. The time spent at other grade levels than the one at 
which I planned to teach we valuabla. 

3^ 4 D 8D NA 

10 (W3<) 7 (30<) 1 (WO 1 (W5) W (17<) 
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Th« progrmn was plaotMd not only to prsrti 
with a varUtx of •xp«rUoe«t in mlttrnattw 
and inf titutionf , but alto at diffarmt 
all ftttd«ntt did not work at dlffarMt 
thrM*fourths (73^) of tha w pondanti 
was Taluabla. 




25* lAsanrioa adueatioii thro«^ workshops, 
work, and othar profasslonal growth aetli 
tinuad tha y^r aftar tha iotarnship. 

8A A D 

3 (Hi) B (^t) 2 (8)1) 

During tha thr— fmf tha atuaaata p 
profrasi, twr Mra iaaiMPM in profMaioM 
aaoh aaaaatir inaliadl«K tnaarrioa aovaaa* 
aatioo aa u raast aad pMtaaiOMl watittcat 



tliay thaucM tha ariiffait nnal growth aatl 
oeotimiad afHar tm iaiwnahip mM aa«pla< 




1^7%) Pt tbmm fpommm MM ad that tha 
ba aaotia«a«. Om at«toat aasaantad, *~ 
aauld hava baaa battar plaanad and 
lota Bora petantial.** 

26. Tha ralationahipa «avalapad bat« 
Kara halpful. 

tA A D SD M 

9 (39!f) 9 (39)f) I (MO 1 (MD 3 (13(1) 

2a Tiair of tha ralativaly lanftara f iald aaosiitMiit 
tfhiah Ma a part of aaah partiaipMt*a aspariaaaa. tha rala- 
tionahipa thay daralapad vithbanahira vara aapaalalljr alfnif* 
iaant. Of tha raappnianta, 79$ lad U a tad that thair raUtia»» 
ahipa with taaahara ii»ra halpfnl. imm§ thaaa vho fait tha 
ralatiana vara halpful «aa ana at u dant ifha aawantad. "■raltia* 
tiona frasi naatar taaahara Mra halpfal as nail aa tha as« 
poaar« ta a varlatr af adnaational ahilaaophias. It waa halp* 
ful to vark with *aliw* taaahara ^a alnara Mra aaakinc to 
inprova thair mm taaahinc.** 



27. lha ralatianahiaa I daiFalapad vith aahaal diatriat adsiin- 
iatratora Mra halpfal. 

tA A D n MA 

9 (auf) 10 (W35f) 3 (1310 I (MO W (17%) 

Miila tha roUtianfhiaa vith tha aahaal ndniaiatrntara 
Mra not naarlr m fm^nant aa thaaa vlt^ha^taaaham^ fMd^ 

lha*raapaMant?t^iC^^ g aai, 

9$. lha tanparinc af tha "raalitjr at 
fiaaian thraagh thg inatrnatianal aai 
halpfttl. 



8A A D 80 NA 

IW (60)1) 6 (260 1 (WO 2 

"Reality thoek" It • phanoMnoo •xpcrUnead by fira*' 
year U«eh«rt who find! th* prwtleal, •varytey ehall«Qt«s 
of th« eUasrooM to be slialflMiitiy 4lff«r«ot froa what thay 
•spaeUdI • result of thalr aaaatar praparatlon •sparlaneat. 
Whan •■lw4 If thay fait tha raallty thoek wat taapartd by 
vlrtot of «Mlr havlnc mmfmA aa Inatrintlonal attlttanta 
•nd intanM, 96% ot tha rtipiafcwtt IndleaUd that thay thoujdit 
It had baa*. 

29. Charry Craak Sahool Dtttrlet partonnal «ara Intaraatad In 
■y think lac abeat tha profrM. 

SA A D to RA 

9 (21Jf) IW (60)C) 3 (1310 1 (Mr) 



In haraany vlth raapaaaaa ta aravlaaa ralatad «aaatleat 
caoaanilac lead ralatlanahlpa, SlCef tlw ratpa^nta ln41- 
catad thay tlia«Hht tha aahoal dlttrlet paraannal Mra latar- 
aatad In thalr thinking aboat tha pratran. 

30. Uhlvaralty faaulty nasbars vara intortttad la ay thlnkUc 
about tha prafraa. 

•A A » 8D M 

6 (M^ 13 (5*r.) a (H) I (M) a (8^ 

A final inquiry eanaarnlaf raUtianahlpa 
tha aartlaipaata haid a atraM^pMUlvafMllnf thalr 
raUtianahlpa with anluaraity faanltir Msbart. rraa.thaaa 
raMaatflac. m9 Indlaatad thay tliMMht that tha faanlty wam- 
barawwT intaraatad In ttolr thiaklnc ahaat tha prafraa. 

31. Iha pracraa waa auff lalantly flaslbla ta aaat agr Individ, 
oal naada. 

tA A 0 tD 

• (3MI) f i^i) I (MJ) »» I (••#) 

Ta a atadaat, ftoslhllltr faaarally aaana that whan «a- 
faraaaan par^Mnl ar prafraa ilfflaaltlaa arlaa, aattara ara 
warkaTMraaaathly bf ndaUlatratara. An asMpla af 

praSaa naslhlU^ aaawrad wiva aaa af «M latama baaaaa 
UlMd haS ta alaa aaa ar tha wa«h.laa|^laU aiparia aaaa. 

2! car JKiTT^StS^s* fcraUd^^ir?^ 

ja. fha payaaat far ay aarrlaaa aa aa laatraatlanal aaalaiaat 
wna adaqaata. 

HI 



RaspoBM tn tt«n i^i indl-^itad claarly t^.at thr wary 
purpost for •atarlnc th« procw" m» the mow^r pa 1 for 
nmrricmn. A r«lat#e1 ntttstlon mam whathar th« ii u — f Vwy wer« 
paid MS ada^uate for tho —i s rondored to th« lol dlr 
trlct. Mr>ra than thraa-f owtti* "^D of thosa raspm«tnr feV 
thar Mfe adaquatalT crmpmmmtmt ^or tSalr saryloaa, 

33. Tha p-'ymant for sarvir-«c ms an Intarn was idaqjute. 

SA A 0 SO NA 

W (XT ) 9 OWO 3 (n^) 2 («^) 1- l'^-'^. 

Paywnt for tarvlcat a« an intarn Mf bajad on tha rar^ 
IMT baglnolna taachart' salary tahtdula lati JK300.on, Slow 
tha intarns had all tha eUttro^ rafpontlbllltlan of a ba* 
einnimr taachar, thara Ma tow fMllna that thay ahould haya 
baan paid tha bagioalng aslary aMn thoutch thay had afTMd tr 
work for tha lasaar awwt and Mra ralaatad ooa-flfth tlw 
for taathar training purpeaaa. Only half of tha intarns fait 
that paywnt for thair MTk Mt ada<|Mta. 

3W. '^n I antarad ttw prograw, : vindarttood tha provtslrnf* 
undar %#hieh T wotild ba paid. 

8A A ^5 MA 

P (3W'?) 13 (5«>^) C^*^) 

^Ma thauch t a^ttantlal awkar of tha proarw partial- 
aaatt (2l< af tha Intarat and M of tha Inttruotlontl attltt- 
antt) fait tha May Mid to tha« Mt not adaquata. alaott 
all of thati (wTlodlaatad that thay undarttood tha prwl- 
tlont undar ^lah thay Muld ha paid. 



35. T fait twara In tarw of tha My taaehart with whoa I 
workad tntarpaaiad ay Job at an Inttractlonal utalttant. 

flA A 0 

3 (13<) 10 (W31) W (17^) 5 (Jl*^) I 

laaawah aa tha rola of tha inttrMtlonal a^^I^^^* ^t 
not only nav to tht atiidaatt but alto to tha Uaahart with 
whom May Mra MrklAi. tiwa Mt t <|Mttioa at to how mU 
tha^rala Ma wdarataai* taw Uak af andarttandiiia of tha 
SI flu S: SfuJSyiii Sr wrt than -rttHlrd^Tj^) of 
itha I tiiuaiaatt iadiaattd that thay did not ftal taaara in 
tS MyTTtaaahwa ^iS! iihoti thay warkad intarpratad thtir 
Jokt* 



%i. 1 fait wawa in tarw af tha way taaohart with who« 
MTlMd inttrpratad ay Jab at aa iatara* 



SA 

3 (13^) 



A 



U ( "! ) 



The role of t>H 
«*:tern also ms 

worked with ttisr. 
t<-' of under] 



iirferer* "#(J stAfflnr 
ttfr '.aterns encr teacher? 
?He Ttewns reflected : • relative 
of tr»*r rt?le« when near :/ half (V7^^ 
Ixxfiated that they «er^ ineeeure In 
with ^^irm t!t$aff wortod *frt> -prated their 



♦'Ther*' wa? a •^Ind of 'nfenorlty cowpl*^ or feeling 
int on ttw part swaa Interns," Ar. ither respond- 
-•r stated, *'The tl^ e of i .tern rtould he ehaered to part- 
zmm- teeeher/* 



SMMTy of ^%aehar TnterTieva 




the eprtef eeaMt^r the rear folloving the end 
I. Olwrry f>eeli Mchere who had enperrieed 
SoIeMdo eta^ts «are laterrtewed* Cf the IP 
12 M veeftvtf iftth iRetrwtlonal 
isterne^ h ^am e^wlMd e«lr tnstrwtlewl 
3 had vortBt mXy l«feerne. 



interriOTa were nataeM br a ^rry Creek teeetar 
or teiaphone. te« ef theee lQt«^ieMd m 
fellowtac ^ueetleM 

1. Mtmt did rett do wttt iwtruetionel aeeietarte and 
interne? 

2. Did tho inetructicael aeeittantt end interne mkm 
eootritoutlene to the eehool pretrett? 



3, How well prwpared were theae at««Mte? 

W. How did iflMma OMpere in p — pe r e tl on with etiident 
teeehera with whev t^m hawe wartod? 



5. What proUMe did rou eneoiarter werfcing with theee 
atttdonte? 

The MOOtiOM and th# Mture^ laacth^ md wariaty of the 
raeponaee Mde it ii^aettaal to report tMh inteririew in 
detail. Tha analyale whieh followa eooeieta of a eerlea of 
tablee whieh ineliaie e eataterioal '•P^t f a«h reapenee and 

a eiialitativo at n of aaoh whieh roi^elo the l*^** 

tue rouMMi. It WCII he notod thet all thm tatorwiewod 
did not r««pM« to all qwowtioM and eoM i M ii ii^ qiaeetiona 
■ero fttlljr hmn athore. «ior«foro^ tho nm^ r Noponaea 
to oaeh potion rartoo. 



W3 



TABLX WAT :3ID YOU DO WITH IMTRTCTIOMAL 



AXD 



c»taKorl«s 



with ii 
with 
X*ittl« or no 
Warn or meh 



Inotractlonal 




mmik mm aldo 
OmAo papyri, 

•te. 

Fttll rMpOMlMIitr 
'ttmmVm€ in all m 



irUls, 



8 
1 

1 

2 

7 
1 



Intai 



12 



7 
3 




1 e 

t Mart to elaiWM lmtra»U< 
ly ilMB* laah om imU 
co—aot>< that hit intam at 
of taaoMat or mo f ally tm 
of olMaoi* 



ttat thara was a 
in by ths 
froa oats Ida or 
tto inttroBtional aa« 
1 aetlTitiao at umrnM 
ulio •oparrliad an io- 
MS raspMSiMs for 
ibla for elaasas or 




MMWUm AMD INtBin MOI 

rmBMHT 



^ but not slflBtfioaatlr 
I, Mrr daflaitaly 



loatFMtiOMl 



tabs: 



7 
2 



1 

3 



M ...ip^ in fcbla 5t t aas H s r s t^lt tha cootrllmUoiiajads 
to tKs aataol pragrMi bf latarM nara soMnhat aora MloaMa 

<niA Mat ffaa^Mtlr MaarboA mmm far a laMr mmi or aaa* 

of tlM NMt la OMrry Creak Mhe*U m oo ff t ft to tlw tiM 

JUS »r ia^«-. It -ifht to Mtoi that *!»«i?L!"!5'!j;**' 

precTM —rlf. 



Instructional 
Asairtmnta 



Interna 



Poorly 

Not 1 2 

Adaquataly 6 ^ 

Vary vail 3 ^ 

Exeallantly 1 2 



As praaantad in Tabla 6 aaartMtloD of tha vm^anaaa to 
this quaation in tha tranaeribad immi ilawa raTMtei mo dafl« 
nitt pattarna. Each paraon Intarvtmad aava a lail^aa or par- 
sonal raaaoo for his anavar. Tha taaettara, as a fait 
that both inatriietional aaaiatanta aAd Intarna mm in ganaral 
wall praparad. 



TABLB 7. HOW DID INtniO COMPARE 
r^nm^ with «om tod tuw 



Itf PREPARATION WITH STDDBrr 



Ca tailor la a 



Not aa good 2 
About tha aama 

3att«r or nueh battar 10 

Ho eonpariaon Mda 6 



Aa praaantad in Tabla 7. tht raaponaaa to thia qwation 
raTaalad olaarly that most of thoaa tMalsara ¥lia had wortoid 
with atudant taaeMra prariooaly fait that tha M«ma Mra 
to aoM axtant battar than atudanta in a ragular atudtfnt taaati 
ing aituatioQ. 



TA9UI 8. VMAT PROBUM DID YOU BNCOUimSR MOmW WITH tHKEK 
Catagoriaa 



Laok of dadioatioo or intaraat 


2 


Laok of dir«otion froa aathoritlaa 


If 


StiidtDta hara too abort a tlM 


2 


Laek of follow>ap 


1 


Ro Mjor problaa 


8 


No ooMant 


2 



W9 



As thorn in TabU 8, approclMUlr on«-haIf of thm t«ach- 
•rs who ratpoQdad to this qoMtloo fait that \mrm no 

problms of graat tignlf leaner. At the sama wlaa, hovavar, 
four taaehars fait that tiMra ma a lack of dlraetlon and eem^ 
•onicatioQ batman and mmt studanta, unlvarslty parsonnal^ 
and Charr/ Craak taaehara. 



Cooeluaiona 



from tha analysis of tha data eollaetad throuch tha quas- 
tionnaira and intantev folloi#-up supmys, som eonclusiona 



wra raaehad with impact to tlia prograa. Som of tha eon- 
elusions baaad on tto data eollaetad froB the formr partiel* 
panta Who now ham hindal|^ do not airaa with those raaehad 
froa tha formtlm amlv^m of the prograa. Perhaps, the 
partieipaats ham a new parapeetim, or, perhaps, the probleas 
mre eorreeted by tlia profrm staff onee they mre identified 
in the on-goins emXaatioaa. Thaae eoneluaions mre dram 
froa the data eollaetad in f ollow-iv surmyst 

1. Tha raaulta of tha qmatioanaire and interview f ollow-up 
aurmya leam a daflalte paaltlm lapreasion coaeernlnc the 
prograa. While praUam mre identified, the support for the 
prograa by tha foraar participants ms strong. 

2. Positim hoaaa relations with taaehars, adainistrators. 
unimrsity faculty mabars, and fellow participants mre iden- 
tified as a strength of the program. This ms an unexpected 
oatcow since earlier evaluations had pointed to hunan re* 
lations and eoaaunicatloQ as problem areas. 

-K. There ms support for integrating teacher education with 
a differentiated staffing pUn. This positim response was 
not anticipated, for originally there had been probleas with 
poorly defined roles within the differentiated staffing plan; 
hommr, the participanta new saeaed to ham gained a better 
understanding of their rolaa within the plan and the potential 
of tha plan for tha preparation of teaehera. 

h While there ma a positim reaction to aoving the teacher 
education prograa to on-site instruction, it ms not as strong 
as anticipated. Profeaaional education courses, aae tings, 
lM«vlee projects, and aealaars mre all held off caapus, but 
tSrchanga of site'did not ama to jlttr the nature of the in- 
atruetlonal activities enough tomrd reality. 



5. tha formr participanta vara ^ry positim about the var- 
iety of field experiencea. While thia proved to be an enen- 
alm and tiaa-conaming effort, these eaperieneea mre viemd 
the aoat slgnifleant part of tha prograa. 



aa 



6 Tha laager period of praparatiaa memd to ■•^ 'or a bat- 
ter preparai teiahar candidal. The responses of the teaehera 
^o mre intarvlamd Indieatad that tha interna handled acre 
teaehing taaka batter thaa tha oaoal atudant teacher. 

Wd 



1;^^! ^•^•▼l<»«oc« of good unlv€r»lty and school coop«ra. 
tlon in such things as using school psrsooosl In ths In- 
structlonsl progrisi and tha InToIirai^nt of taachars In tha ad- 
nlsslon proeass. NaTarttalaas. tha raspoDsaa of tha taachars 
indloatad that thara was naad for aran graatar Improranant 
hara* 



8. Tha progra* was IndlTlduallsad and paraonallzad In a vary 
suceassful faahlon. Tha foPMr participants Indlcatad that 
thalr parsonal naads had baan wall prorldad for by tha program. 



Rafarancaa 



^Appandlx Taachar Status Raport 



k7 



rm PMOBAH AS tomiMacMD n root manwMiB 



•toAMts ite pwttelpatea la tiM wacraa. a mfIm pf ttrw- 
toMd lAterrlMi «M i—iMf i> Ibt umtmr of lAtenrlaiM 
«M liBitod Bimm Mir tlwM ttvdMto nho hmA ompUtm€ cam 
ftar of toMtalAf tojroiiA ttolr otatM at Intaroa mm aMd. 
Tba faw f olloviBf daaarlptlcM iMloia tvo aMoodanr«IaMl 
^tioipMta and tM alaMatary* tha aaaaadarr taaoliara lo- 
eloda aa fticUah aad a floaUl Stadiaa taaater. 

lo alaia la aada tiiat tM paraaaa Mlaetad for tha iatar* 
▼lava aN typioal or that thof MpMMat a oroaa aaotioa of 
tha foaa. It U hopad, hoMMr. that tba ladlTldaal Tiav 
poiata tha paraoaa aalMtad vlll portray tha flavor of tha 
procraa^at laaat froa tha TiavpoiBta of uaaa iodlTldtiala* 

la ordar to raport tha iatarriava vlth ooaaaaaa aod at 
ttia aaM tlM aMid haiof dlMotlf eritioal of indlTidtiala 
aod inatitotioaa, tha aaMO of both paraooa aod plaeaa hava 
baaa ohaagad. 



HtfX 

A Mooadary adaeatioa atadant aaiorlaa la aooial atodiaa, 
Itarr did Bot gat a Job U tha dlatriot vhtM aha did har ia« 
tarnahip (aora aboot thia Utar). 8ha did §$t a Job aa a Jua-^ 
ior high school soeial atudiaa taaehar in a eoanty aehwl dis- 
trict apppoxiaataly 25 milas froa Danvar. 

Marr could ba charactariscd aa intalligant. 26 yaara old, 
aarriad, no chlldran, and ganuintly interastad in bacoaiaf a 
good taaehar. Sha was not notlvatad by tha ability to aara 
aonay during tha tins sha vaa preparing to bacoraa a taaehar. 
In additioa, aha did not feel t*iat five yaara was too loaa to 
apand ia a taaehar pMparatioe progrM. 8ha ia nov aoroUed 
in a graduate prograa at the OhiMraity of Colorado. 

Mary cams into the prograa froa tha DsnMr Center of the 
OniMraity vhsra ahs found out about tha prograa. She Ma re- 
cruited in the beginning teacher eduoation class. Social Foand* 
atioas of Idueation. The director of the prograa, Mr. JoMa, 
oaM to the eUss, described it, answered questions, and aated 
iataMated atadaata to get ia toaoh with hia. Aa a Maalt of 
thia. Nary aMtMted Nr. JoMa Md vaa asked to aeae ia far aa 
iaMrviav. 

T*ia interriev proaaaa for Mary Ma a aigaifiaMt •fP'ji- 
eaM. She fait froa the oatoet that aha Ma no loaaar Jaat 
aaotMr atadaat, vlth m » Md a •tadeat aMlar, bat aa 
iadiTldMl «ha Ma baiaa leatod omf far pMaibU aatraaM ia- 



iadiTldt 
to a MlMtiM pri 



ask«4 MUTMt q^stiPot that hmlp^d imtmrmimB if a oMiiii%« 
ha^ potantial for tuoeasa la tha prafraa. I^ry laft Hia 
taririav faallng vary anthualaatla a^ut %ha wfoa^m aa4 iiar 
pottlbilitlaf of baina tnaliaia^ in it. ¥krr aorrabarala« tor 
Intarriav aawants on a quaotiofinalra oataitta^ to all proffTM 

CrtiaiMftta. In ttasMrr, tha aalaatloa araaaas ma. la 
rr*s oflaion. vary taoeaioful— It aada bar faal at thai^ 
•ha Mra an IndUidual of oom laportanaa la a Uria aatmr« 
•Ur. 

Tha iMtfrtanaa of Hirr*s faaliofs about tlia pr«irM ba- 
eaaa aara airi«aat i^ao oha aaaarlbad bar vlava on tHa oUwr 
ottttento aalaatad to partiaiaata to tha protraB. ilia wUm4 
oaarlf all of thoa as bainc iotalllffaat. hnf« varbinff inif. 
iridaala ¥ha vara raally trrinc to do tht baot m»f aaali. 
ISa natara af tha procran tania« to alaimta tlia laval aC 
eanaitMat. mrf iiafla^ oat only ona aaraan MM ana« in bar 
apialan, a aiaflt. This partiaalar otaiant. aaaartfiag ta 
Marr^ ihoalA not hava baaa aiaitbad baoaaaa aba aiaplF 4U aat 
lika ahllifaal tha oaffaola^ that saw Maaa af aaatlaj aat 
•tudaata othar than aalf alialaatiaa ahaalA haaa baaa bailt 
Into tha praaraa. Far tha aaat part« hoaaaar. Nary fait that 
thoaa 1^0 did aaaplata tha pracraa "raally baav thay aaati ta 
^90M taaaharo" and aloa had aaotifh diffiraat aaaariaaaaa ta 
>^ 1 V tha kindo of paaala "yaa aantad ta taaah vlth aa aall aa 
tna xlnd yoa dan*t." 

Aaaac tha iaaavatlona inalaiad in tha prafrna that Ntfy 
fait tha aoat paaitiva abaat Ma tha taaahiag of prafaaalaaal 
adaaatlaa aaaraao at tha aahaol diatrtat aita* laiaf abia ta 
tam alaaaaa in tha aaaa baiUini abara aha aaa aatbiai «aa 
canaaalaat aa aall na aarth ahiU far Mary. Iba alaa ■ap H 
alala« tM aaall aUaaaa aai tha aaaalbilltr ^ ilaawalat tin 
aliaata Mi liana tiiat aaaa aataally tablag alaaa in tl» alaa^ 
raaaa ahara aba aaa aaabiat iariaf tha aa h oal iar* la aiil« 
tiaa. aha aaa appaaiUtiaa af tha oppa rt an i ty ta fat ta bMv 
har anlmraity prafaaaara aha aara aaara af aai aaaaltlaa ta 
tha prabUaa In har taaahinf aitaatlaa. Mbnr aaa aat laapaaaai 
vith tha aahaal ilatrlat faaalty aiaha i aha baadHt aaa af har 
■athaia aaaraaa. mm fait ba iii aat haaa tl» ta paapaaa far 
tha alaaa iaaaaaah na ha aaa aarryiac a ratalar aatilat laai 
aith Mm ilatrlat. »a iailaatai ha aaa aa laaalaai la atHar 
thlwa that ma taaahiac af a prafhaal«nl aiaaatlaa aaaraa 
aaa ni#t Inpirtaat ta hla« 




• nablod hmr to Mk« eoaptrltont thtt vtluabU to h«r« 
Th« •jcp#rl«not of Adnlnltt«rint rttdlni ttttt to ^th-cradt 
Chleano ttvidontt in touthwatttrn Colorado gav« har valuabla 
Insight into raadlng problaaa of minority atudants which ara 
■aldo« vlavad by ■ocial atudiat taaehart* Har aapathy for 
■tudanta v«t axprataad vott elaarly whan tha dateribad tha 
situation In ona of tha dlatrlett involvad In tha prograa. 
**I raally fait sorry for tha kids, aorry for tha taaohart, 
■orry for tha whola diatrlot* Thara vara no araas of intar- 
aat for tha kldt--no wondar thay hava aueh a tarrlfic dropout 
raU. I would drop out, too^ If I vara a kid in that situa- 
tion. 

Tha rola of ''inttraetiotial ataiatanf' waa naw to univarsl* 
ty ttttdantt. Suparviaion of ttudantt in this rola vat alao now 
to taaohart* Tha plan waa to phaaa tha inatruotioaal aatiat^ 
antt into tha Inttruotional raa^onaibllitiaa ovar a poriod of 
two yaara until, by tha bagiiminc of tha third yaar whan thay 
wara iatarnat thay weald ba raady and abia to function at 
olaatroM Uaahara. By and largat follOMd tha plan and 
indioaUd that aha fuoatiaMd aaaantially aa a Uaehar*a aida 
during tha firtt yaar, i.a. grading papora, running off aaUr* 
iala. During tha aaceod yaar, aha waa inyolirad in additional 
taaohing Uaka, and, during tha third yaar, ""ar rola ehaogad 
ooaplat«ly««I waa a taaohar, and I had tha aaM ratponaibll- 
itlaa aa a Uaahar. I wat ratpaoaibia for «^t I Uught. 
Diara wmt a radiaal diffaranoa batvaan baing an inatruotional 
aatiataot and an iatara.** 

^'laaadUUlr ood violaatlyr waa Marr'a oowant whao 
aalsad how tha diatriat taathara* aaaoaiatioa raaatad to har in 
har rola at m iaatraatiaMl aaaiatant and aaaaaially aa an 
iotarn. tbara «aa a fOMral oMpiaiatt that tha iauraa Mra 
baiag tralaod U raplaaa UMhora. WMttor tha taathora ehoaa 
not to try U uMoratMd tha pragraa taaauaa it throatanad 
thaa or JUthar thay f^It thraatanad tiaply baaaoaa thsy did 
not uMaratand it not aUar. Iht faat that thara Ma ftituhdar- 
ttahdiag aftd that tha iatorM Mi taatriMtiaMl aaaittaata 
fait pMtttf^ dw to tha •iawMorttaading wat aM faaat of tha 
procraa aat aatiaipatad by ita planoara. 




gaod, thoy Mra raally laM^taat 



A thrMttfDlQc dlMDsion in th« proiraa to th« murns 
Wf th« faot that th« district Md« no ooHiitMot aboat bting 
oblifat«d to hire th«B one« th«ir iat«rMhip wmt coBpl«t«do 
Th«y «tr« told r«p«at«dly that th«r« vmt no oblitation on th« 
diftriet*t part to hlra thaa« ty^n tO| tha fingla aost dlt« 
appoiatinf aspaet of tha thraa yaara vhloh Nary tpant in 
tralDlAf vaa th« faet that tha waf not hirad bj tha district 
vhara tha did har intarnahip. 



Aa a faeoDdary iDflith aajor vaa ganuinaly intarattad 
In vorkiDf with roath| tha prograa aawad almost tailor-aada 
for Batty. Har stroni positiTS attituds tovard ehildran. as 
vail as adulta, vas instruMntal ia har bsing abla to attain 
a teachint Job in ths district Whara sha did har intarnahip« 
As a aothsr of thraa and bainf thirty^fi^ ysari old, 9atty 
knav what sha vaa looking for in har praparatioa to bacoM a 



taaehar. and tha prograa apparantly mt thssa naada. Sinoa 
eoanlatlnc intarnahip~laaa than tvo yaara««aha 
platad har N.A. dmgr^m and is now a Ph.Pt eandidata* 



Tha ability to aarn woay whila still in traininc did not 
partianlarly attraat har to tM profrasi oor was aha diaauadad 
by ths additioaal yoar bayond tha oaaal aartif ieation prograa 
raaalrad af proc^asi partiaipanta. Bitty and Mary Mra an* 
rollad U tlia saw baainnlnd taaahar adwatioa cooraa. at tha 
Banvar Caabar of tha tklimraity af Colarado, vhan Bstty firat 
bsard aWat ttm prafraa fro« Nr. Jooaa, tha prograa Diraetor. 
fha lAbtmav «M aaftdaatad by Nr. Braw. tbs hsad af tha 
i^Iidli dapartMftt U aM of thd dlatrlai*a saaoodary sahaala. 
Bat%r*« Maatiitt %• tto iatomav was iradlatably anthMiaatlc. 
BhB fdU aiB VM baiaa traabad aa a *tir' in ao lai^taat aro- 
graft, Battr vlMBd ttB labarrldw m a praatiaal way ta dla- 



aara har aapdMlltiaa far baaattlat a atttBaot in tha . . 
■sfatlliilw. it aaa Mra mm %m watha bafara aha was or«» 
fiaUllf aatiflad that ahd had baaa MMatad. Ihla dalay 
aaasad asaaldarabto a pat B toM laa for Bitty aa Mil aa atfcar 
atatoata iatanrlawd alMd it hindarad thair ability ta aaka 
^UM fw tha atpraaohlac tohoal yiar, 

■attr*a viM af tM otaiaata aalaatad for tha pragraa ms 
that tuay aara a hlgtily iadlTUaallatla graap, vlth aaah ata- 
iaat oatdrlM tM pragraB for dlfftrMt r«aoaaa. Iha fait 
Mat aSSSat ta ti7|r«raB« la oalbo of tha la^tabla 
fraatratlaaa. Mdo tha dlflarMoo bataMa thaaa nha stayad In 
aM droppad Mt« 



1M aaaortmltr ta toM thd prafoaoloaal adMatloa aoaroia 



asolgaaMti aoro fl^ 

do in tha olassraaM idMra ao aara aarklac.* 



Th« varUt7 of fl«ld •xp«ri«ne«8 built Into th« progra* 
MS, from Betty's TUvpolot, a prlMrr strmgth. Por 
ampia, tha raaetlon to balng plaead Id a lov soolo-aeonottle 
school district to work vas ganarallr ona of diaappointMot 
on tha part of nost of tha intarna. Batty viavsd tha aaaisn- 
nant as a challanga for baiog abia to accapt tha azparianca 
as It caM along and to uka tha baat of it vaa a challanga. 
In ordar to prorida a broad aeopa of fiald axparianeaa for 
tha program participants, it vaa naeaaaary for thaa fraquantlr 
to ba abaant froa thair how district. Evan though thara Mra 
funda availabla to hira aubatitntaa^ thsra waa a potantial 
problam in viav of tha building principal*a daaira to hava his 
staff oil duty aa ■ush as poaaibla. Battf baliavad« ''tha idaa 
of baing abla to spand a va«k in anothar aehooI~having an 
axparianca lika thia vaa vorth vtaatavar aacrificaa va had to 
maka in tarva of public ralationa vith our principal or 
parants.** 

Batty utilisad an intaraating Mana of daaling vith po-- 
tantial critica of tha prograsi. ma racognisad ▼ary aarly 
that moat of tha criticiaa vm coaing froai taaahars vho Mra 
suspicious of tha prograa baeauaa thay didn't uadaratand it. 

davalopad ovn tacholqoa of going into a nav axparianca 
and doing a kind of aalling Job for tha progras bafora tha 
ruaora got startad-*aod tha paopla vara vary nica to aa and I 
had a lot of good aspariaaoaa and vorkad vith a lot of goM 
taachara." Thara vara coaoaraa azpraaaad by tha taachar*" aa- 
sociatioQ coQcaraing tha atataa of tha Intarna and tha natura 
of tha antira diffarantUtad ataffiog plan. Whila thaaa coo- 
earns vara navar axaraaaad officially or in vriting, thay vara 
raal and vara fait in ooa vay or anothar by all tha intarna. 
including Batty. Sha fait tha taaehara mrm faarful that d«- 
farantiatad ataffinf waa balng f oread upon thaa. tod, aiaaa thay 
vara not abla to raaeh tha adatnlatratora, ^ha taaahara ahovad 
thair fruatrationa throagh thair naaati^ faalinga toiiard tha 
intarna. Batty fait that aa aa indlTidoal »ha vaa likad by 
tha taaehara vith vhoa aha vortod, but that aa an •intam" »ha 
vaa not aeeaptad by thaa. 

In addltioo. Batty bbaanpad that aaithar sha nor har fal- 
lov intarna fully imdarataad aU «^,l^iJ5J5^«!r!!5^JjiJr„ 
tha nacativa oiiaa«-*of balng a part of a dlfferantlatad atafflng 
p!V2? St5^;«,''{UraalJ aaTdlffara«t tpa of •lA-^wklng 
in^ elaaaroM. tha full avaMsaaa of vhat it aaaat to ba a 
oart of a dlffarantiatad staffing procraa and all tha aagatlTa 
ISUhar attitodaa vaa not raaluSd unill tha atadaata var« aeU 
into tha aaaoad |<Bar of the pragratt. 

A fraeoently heard erltlelaa of the uae of interna vaa 
that ^y tfa t«M loaea~gi^ fmi. or nearly full, teaah- 
iS iSS; Znd reeal^d llttll or aa help froa the «i^»ltr 
or the public aehoole. Thia Ma not the caee vith Betty, far 
her pereeptloa of tha help she MaaM £r« the 2ir"12^^ 
mnd her eeaaeratiac teaeher vaa that it vaa acre than adequate. 

sh« S5 !St'K!i tSat Sh. MS b.in« .xpioit.* M 

WlMthM> or net u int.™ r«Ml««« .«.4n.to ■up.mjioo or om- 
pSosiltloD p?ob.bly «u not i-wly m ln»ort«»t as how th« In- 
tern fH% .boat the supcrrlsloD and eo«p«ns.tloD. 
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Slne« (llffer«ntlat«<l staffing had taken on eootrorarslal 
oTartonaa with tha taaehars, tha maaos of eoaooleatloo avoog 
tha paraons involrad was aspaelally laportant. Ona of tha 
noat affaetlTa daTieas vas social gat^togathars of Intarns, 
taaehara. adslDlstrators, and anlvarsltr faeultj MslMrs. 
Many of thasa wara snail gatharlngs that sarrad to aqoalch 
rumors and build tha sovatlMa sagging morala of tha lotania. 

Tha prograa eallad for tha Intarns to vork prlvarllx In 
tha parant school district and, although each Intam naa In- 
forwd on dlffarant occaalona, obtaining a Job in tha dlatrlct 
naturally bacaaa ona of tha primary axpactatlona of tha In- 
tarna. Slnca Batty accaptad a Job In tha parant dlatrlct, It 
Is UDdarstandabla that sha had posltlTa faallnga about tha My 
Intarns wara traatad by tha dlatrlct In tar«a of Job oppor<- 
tunlty. It is Important to nota, hoMTar, that tha Intama 
who did not gat Jobs In tha district fait vary dlaappolntad 
slnca thay had vorkad in tha district for thraa yaara. 

Whan askad to suamrlsa tha atrangtha of tha program, 
Batty naaad tha varlaty of flald axparlaneaa flrat. Vot only 
did tha flald axparlaneaa glva har a chanca to saa various 
schools In oparatlon, but It waa an opportonlty to trork with 
dlffarant groups of atudants. Also, sha fait amaptlonally 
wall praparad to accapt har taachlng raaponalbllltlaa aa an 
Intarn aftar working two yaara aa an inatruetlooal aaalatant. 
Tha sacood araa of strangth msntlooad waa tha taachlng of pro«^ 
faaalonal adueatloo couraas at tha school dlatrlct alta. Sha 
said, "^It was a chanca to do soma thing raal about what wa wara 
laarnlng In tha adoeatlon coursaa.** 

Improvamant of conmanlcatlon waa mantlooad bT Battj aa a 
maans of Improrlng tha program. A corollary to thla waa tha 
naad for partlclpanta to ha^ a battar undaratandlnf of tha 
program at tha point of antry. Batty fait that soma of tha 
atudanta oama Into tha program without atroog eommltmmnt to It 
and wara I tharafora, aaally froatratad and diaeourafad i^n 
problama eama up. 

Ona purpoaa of tha program waa to launch Intarma into 
graduata programa by off-^rlng gradoata lairal eradlt to tham 
during thair fifth yaar. Batty waa abla to gala axparlmmag lo 
aaeoodary raadlng In which aha davalopad an intarmat and la 
now a graduata atndant In aaeoodary raa.;Lng. Sha attrltatad 
thla motlTotlon to har opportunltlaa for working with rmading 
taaehara In dlffarant achoola whleh waa a part of tha vmrlad 
flald axparlaneaa. 



8uaan« an alamantmrr adnsatioo atndamt« at t sn H a i Mhool 
In Damrar mharo aha gradoatad from Qaorga tiaahlnston Hlsh 
School. Sha wanted to attend a large Oil vara! ty and ehoaa tha 
Unl^rsity of Colorado bacauaa sha wanted to atay In tha State. 
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Age 20| •iQ^lftj a striklDg ftppearftoee, and an affabU 
personality were all positive factors In her successful com^ 
pletioo of the pro^aa. At the tlm the entered the program, 
she vas on the verge of dropping out of teacher education be- 
cause she fait the traditional^ prograa mf too structured. 

Susao heard about the prograa in one of the beginning 
eleventarr education classes on the Boulder caspue. The pro* 
graa appealed to her because she had sofls aisgiTings about 
the regular one. She felt it was ideal for her because it 
took her out of the traditional program at a tiae Khan she 
wanted out. It also prorided her with a saall aaount of aooey 
vhile she vas in school, and she needed the aonejr at the tiae. 
Pinall/i the prospect of spending five instead of four rears 
in preparing to be a teacher ms of little concern to her. 
She felt she could learn a great deal acre about teaching by 
becoain^ a part of this prograa in lieu of doing her student 
taaehlng under one cooperating teacher in a self-contained 
classrooa. 

Susan was interviewed for the progm hy a school die- 
trie t staff aeaber. In contrast to th*. tiewe of other in- 
Urns concerning the value of the interview, she was not Ir • 
pressed by it. When pressed as to %rtiy she fait this ymTf 
Suaan indicated, "^I don't think they reaUy found out aueh 
about us. Thsy did not ask very good qaestioos." 

even though she had a negative reaction to the interviews, 
Susan was iapressed with the quality of the students who were 
selected for the profraa. 

The geaaral iaprassioa which Sosaa held of the prograa 
was that it was enelleat. It provided her with the oppor* 
tunity to work with children over ao extndad period of tlaa 
which enablaA her to decide if she really waated to beooM a 
teacher. Sach things as working closely with a scienoe teach^ 
ar who dewaistrated a leesoa in eciaaoe to a class end then 
being able to take a saall group fro» the class and try out 
ths deaoastrated aathod were eaeallent* 



Havina the opportunity to studeat taaah • full eawster 
instael^eifht weeks was another highlight of the prograa 
in Sua«"s opinion. Also, Suaan foond the internship to be 
a rewardlL e« fthe sUted. had a lot of teachers 

!rouJIdae« eall~eo i did not have to aaka ay 

own aistakss.'* 

When queried as to the valne of the edosatioa courses 
that were tai«ht at the school distrietsitOj Suaan had • Poai^ 
tive reaation and said, ^ could ^tnw^ ll^^t^fLlL it 
teeahlnc eeieaoa or langua«e arte Jf** JJJth 
out alaoet iMSdUtely with F«al childrM.** The that 
iapreeead Suaaa ths aost was the iWJt^^ts aethode which 
was taaaht by a teaa eoapoeed of a professor ''o^the Jiivar- 
sity and a school district staff asaher. SM coaaeatad, "It 
was valuable to ae in that it helped as in l-jrnlng to work 
with children and how to toaeh laaguage arte.* The education- 
al psychology course and the student teaching seainar did not 
iaprees her* ^ 



Th« fUld •xp«rl«ne«8 Susu participated in Ineludtd 
Haadttart, a child dar-cara cantar, visits to urban alavan- 
tarr schools, a Mak-lona Tlslt to an aconoalcally daprlvad 
rural school uda up of minority ^roup chlldran, and anothar 
waak-lons axparlanoa working In an outdoor laboratory school • 
This Tariaty of flald axparlaneas had a profound affact on 
Susan and In har words wars **irary, vary Taluabla.** Sha was 
dolna har Intarnshlp In a suburban school with opan spaoa and 
taan taaehins whan sha took a waak to rlslt and work In a 
poTarty^strlckan rural district with a pradovlnaoca of vlnor* 
Ity studants. ^Mm could coispara tha opan spaoa school to a 
salf<»contalnad classroon school. Va could coapara our chll* 
dran with thosa chlldran, and wa laartiad a araat daal froK 
this.** Tha Mak of taachlng at tha outdoor lab aava Susan 
insights Into naw approachas to taachlni^ sclanca. Sha con- 
cludad, **I wish I could taka ay chlldran thara (to tha lab) 
now, for I llkad It so vary much.** 

Thara Is llttla quastlon as to tha Talua of tha Tarlaty 
of flald axparlaneas anjoyad by tha Instructional assistants 
and Intarns. Howavar, this portion of tha prograa was not 
without unlqua problaaa. Balag gona for savaral days, sosia* 
tlMs a waak at a tlM. produead a gap In continuity at tha 
hoM school which could not ba avoldad, Susan connsntad, '^It 
was vary hard to laava my taaa and sty chlldran for a waak. On 
ona oecaslooi I laft whan wa wars changing schadulas, so I 
laft ay taaai hanging.** Evan so, Suaan Indicated that tha taaa 
did not rasant har balng gona bacauaa thay understood tha 
flald axparlaneas to bs a part of tha prograa. 

Susan was wall awara of tha change In responsibilities 
froa Instructional asslstaoti which eaphasisad teacher aide 
type duties I to that of a student taaahar, which Included an 
eaphasls on Instruction, and to tha Intarnahlp where sha 
functioned aa part of a teaching taaa. As an Instructional 
assistant, Suaan had clerical work to do which she did not 
like. Her desire, even aa an Inatruotlonal assistant, was to 
work dlreetly with chlldran, and sha waa not happy with any« 
thing less than that. Tha saaastar of student teaching was a 
growing exparlanee for Suaan. Sha learned **a lot about ay 
children, ayaalf, and a lot about taaehlng.** Aa an Intern. 
Susan felt sha really developed into a taaehar. She worked 
In tha sasM building pod and on tha aaas teaa as when she was 
a student taaehar. Tha contlnolty of tlia experleoee helped 
her gain aonfldenea and to ba aeaaptad tf her fellow teachers 
as an equal aaabar of tha teaa. As a flrst«ya%r teaehar In 
tha saaa achool, Suaan *s aelf coneapt was one of confidence 
and eoapataaea. 

When asked to contrast tlia ualTarslty and tha school dls» 
trlct In taraa of tha quality of tha supaPTlsloa irt&lch sha 
raealvad, tha university cas» out saaaad bast. Sha stated, 
**I was treated fine by the sehool district and by the ele- 
aentary sehool aa an Intaro. I was treated good by the ml- 
verslty, but I did not get as aaeh help as I think I could 
have had. I think that slnae there was only a saall nuabar 
of us, tha supervisor could have known us better.** 
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n suanrltlni th« sitrsnsths and waknttstt of th« pro- 
gra«, Susan strastad tha valua of th« varlatr of flald ax* 
parl€i\ca8, xh9 laMstar^long studant taaehlng with an out* 
standi: « eo^oaratlnir teaehar, and har Internship, bacaust "I 
was wlti. ri fantastic taan.** Susan statad as vtaknassas tha 
lack of supanrlslon froa tha unlvarslty and the fallura of 
studants and unlTarslty parsonnal to taka full adrantaca of 
tha laarnlag possibilities In sanlnars and 9mhll on*slta 
elassaa. 



Jaan Is an attraetlTS Intalllgant, 25-y«ar old, who Is 
now married (but single while In the prograv). She had 
wanted to be an aleaentarr teacher as looc as she could re« 
nenber. and to aeet her obJectlTe she chose the Unlirerslty of 
Colorado oirer aereral other schools that had accepted her. 
While not presently teaohlnc« Jean Is working as a currlculw 
airaluator la a currlculua deirelopMnt project. She chose to 
enter the progran becauae she heard It was to be a highly se- 
lective group and the program was to be a new approach to 
teacher education. Jean did not fully understand the cosvlt* 
Mnt she was aalclng In terva of the length of the prograai 
however, this did not sees to concern her. «Tean*s first con- 
crete lapresslons of the prograa case froa a brochure which 
she MS given In her first professional education course. 

The adnlsslOQ Interview Ivpressed Jean aore than any 
other early experience in the prograa. The interriev was ooo« 
ducted by a sehool district staff aaaber who aas teaching In 
one of the eleaentary schools. Jean left the interriaw feel- 
ing very exelted about the prograa and wanting very aueh to be 
accapted. Jean indicated that one of the reasons she was so 
excited about It was that the teacher who intern ewad her also 
was very positive about It. 

Being Involvad with students at the beginning of the pro* 
graa and having the opportunity to work In a variety of 
schools were the strengths of the prograa aceordlog to Jean. 
The opportunity to iMOdiately test and apply the Ideas 
learned In aethods cooreas was another plus factor in the 
prograa* Jean felt the opportunity to uao new aatarials with 
students Instead of talkiag about thea was an asset. For ex* 
aaple, she felt soeoessful in the soleneo aethods couraOi even 
though she experienced frustration with soas aspects of it. 
By working through the probleaa right In the olassrooai she 
was able to adapt the couree to her needs. '*We had a chance 
to ex^rleoae what the kids ware going through right at the 
tiae . 

When asked to ooapare the value of courses taken on site 
and on oaapusi Jean favorad the on-site courses. For exaaploi 
the aath aethods course was taught on eaapua^ and even though 
she learned how to use Quiaonaire RodS| she felt she still 
did not know how pupils would react to thea. 
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Predictably, Jean felt very positive about %he coopera- 
tion and support she received from the school district per- 
sonnel Involved In the program. Her reaction to the question 
of how veil she was accepted was alaost one of surprise. She 
expected to be accepted, and, iu her words, ''In all cases my 
experiences with all the people Involved were very cooperative, 
were very positive, and they all helped me In whatever way I 
needed. They were willing to accept what I had to say right 
off the bat which I thought was really neat.'* 

'*The roore varied the experiences, the better.** was 
Jean's response to the question about the value of the variety 
of experiences provided each Intern in the program. The op- 
portunities to visit schools with different economic classes 
of children and to observe different modes of teaching were 
particularly valuable to Jean. ''You found you had an oppor- 
tunity to decide where you wanted to teach and where you best 
fit. You weren't locked Into an upper-^rolddle-clasrs school or 
a lower-class situation.'* 

Jean's perception of her role change fron that of an 
Instructional assistant to an Intern shoved considerable In- 
sight. As an Instructional assistant, she saw herself In the 
role of a helper-observer who ms getting to Know the class- 
room and the students and getting accustomed to the Idea of 
becoming a teacher. During the second semester of her In- 
structional assistant experience, she saw her role changing 
as she was given responsibility to plan, teach, and evaluate 
her own units. This was part of a gradual process of gaining 
more confidence In learning to work with children so that by 
the time she was an Intern there was no problem In taking over 
the responsibility of a classroom. 

The experience of being a part of a teaching team was 
especially valuable to Jean. She felt from the beginning, even 
when she was '*Just a peon,** that her Ideas were accepted by the 
team. Jean did not renain In the "peon role" for very long. 
£ven though she was a Junior member of a team that had a def« 
Inlte differentiated staffing hierarchy, she became Involved 
In many of the team leader activities, such as curriculum 
development and attending meetings to represent the team. She 
agreed that the program's goal of Integrating differentiated 
staffing with teacher education was a success In her case with 
one exceptlon»«»she felt 5he had all the responsibilities of a 
first^year teacher but ms called an Intern and paid a lower 
salary. 

One goal of the program was to provide Interna with ade- 
quate assistance and supervision. Jean felt that the help she 
received from both the university and the public school per* 
sonnel was reasonable. She said, "If I needed help^ there al- 
ways were people willing to give me help, not only in the 
school but In the university, which was nice." 

Another program goal was to get the Interns together 
soclallv to help build morale and a sense of togetherness. 
Jean felt the social gatherings were very useful as they 
helped her find out about the program and the people In it. 
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Oa« of th« ar«a8 of mltund^rstMdlni^ exporlooMd bjr som 
of the Intarns ms the coamltMnt the school district had to 
thea with respect to a Job. Jean had no quastlon In her mind 
about the fact that Interns weren't guaranteed Jobs. **I knew 
after the Internship that I was on my own.** 

When asked to consider the weaknesses of the program, 
Jean felt the Mthods courses were not arranged to take full 
adTantage of the on-site, teaching situation. She did say, 
However, that as the program progressed, she saw substantial 
changes In the courses that did take advantage of the on-site, 
teaching situation. She felt that It might have helped If 
the teachers who taught the Mthods courses had been given 
special training In how to take advantage of the site and 
having children with whom to work. 

The high point of the program for Jean was the human re* 
latlonshlps. All the Interns kept in touch with each other, 
and she felt the school district and university personnsl 
were very close to her. 

Another goal of the program was that the participants 
would aspire to going on with their professional developMnt 
In the form of challenging Jobs or graduate work. Jaan's ez« 
perlenees with individualised Instruction on a teaching team 
proved to be invaluable In obtaining two curriculum develop- 
ment positions— one in math and one in selenee. She stated, 
**It wmsn*t so much mf baokfrouod in math that got me mjr job 
as mj baekgrouBd in Indivlduallsation. I knew how to handle 
individualised materials and, at that time, they had no one 
else who knew how in that part of New York.** Jean subsequent- 
ly moved around, but soon returnad to Colorado for a Job. At 
this writing, she is working in the B.S.C.S. project evaluating 
new eurrieulimi materials. 
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CHAPTBR VII 



MSVf DIMBNSIOMS IN TEACHER EDUCATION 



What Is n«ed«(! to provide thm neophyte teacher the kind 
of teacher education progran which will Hke hln a true pr ^ 
fesslonal? In this report, an exploratory fvegreei ^as de> 
scribed and eTaluated, and fro« t^in In^Mt^pwif a nwber 
of dlMoelOQS for a professlociel prograa ftiwtifl«4. 
Here, differentiated staffing vas mvt* the «#H1^|0 

for Integrating theory and vr^rtlee l^a avili a tmm^r>n that 
f^enulne school-unl^rslty g e ef wa tlon «m rMllflvd. 

What are the new dimensions of this proposed prorraa of 
teacher education? Prior to presenting and elaborating on 
these dlMnelons, tvo basic assmptlons need to be stated. 
Flrstf with reference to the theerlM of tMcher edueatloe 
developed In the secood chapter ef %liis «onegraph, the pro- 
graa focae#4 on Indlrldoallaettoni hence, It Is on the vental 
health end of the contlnuoa as opposed to a stress on subject 
matter end. 

Second, there Is no perfect model to fit all teacher edu- 
cation situations X hence, the dlaenalons of the proposed pro* 
gram are presented without reference to any specific model. 
There is no attempt to spell out the details of a model pro- 
gram since programs must be organised to fit the unique prob- 
lems of local situations. The actual administration and or- 
ganisation of a program must rary from situation to situation. 



New Dimensions 



What are the characteristics of a professional program? 
These characteristics are presented here and explained In some 
detail. 



Sfltfitilfltt gtudtnti 

The auecess of any edneatloo enterprise Is dependent. In 
large measure, upon the quality of the learners who are In- 
volved; llleevlse, the effectiveness of a teacher education 
program Is determined, to some degree, by the qualifications 
of the participants In the program, therefore, the selection 
and retention process should be based upon a set of well- 
developed criteria. 

Institutions of higher learning do not have complete con- 
trol over the tyM of students who enter their programs; how- 
ever, many have been unvllllng or reluctant to develop and 
apply selection and retention criteria. Beyond Institutional 
academic standards, there are at least three facets of the 
selection process which are Important to Its success. 
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First, soM for* of eoMitmit from studMts should te 
^•qulr^d for ateistloQ to %ho ptm^crmm. Thus, ••It MUetloa 
shoald bo a part of tho $^mmm. Th«t« eowitiMM mm not 
roadbloelrt to pM^oat HflMf^ ftm •txtmrlng flM p/otraa. but 
ratter a tait to datMfllw If tHaoa ttudanta ara alooaraly 
IntarMtad In baeMlM mmmm%. Tha eomltaaots mlcht lo* 
eluda ao axtM ymmr of lafiaal^al vork barood tha usual four- 
rw undartMiMta prmmm. mtmm «0tla8 and raspooslbllltlM 
In tha public schools, aa »mmimmmt to 59rwtc9 aganelas prior 
to or dortnc tha pr ogw a. 

SaeoQd, school parscoiial vlth wIm studants wort aM 
laarn In a school^baaad taachar adueatlon prograa should haira 
a part In tha scroaalttf and salactloo process. This scraan- 
1ns procass my taka ^rloua forma, but public school taachars 
and adalnlstrators shoald haira a cholea In tha salactloo of 
prospaetl^ taachars > 

Third, tha final salaetloa erltarla shoald ba a 3^n% 
yantora asMf studaata. unlvarslty faeultlas. and public aehool 
parsoQoal. Tha ■arfhaaics of tha final aalaetloa proeasa vlll 
vary with tha charactarlstlcs of tha Institution of hlghar 
laarnlag and tha public schools involTad. 

An adaquata ratantloo policy and its adalnlstratlon ara 
alaoat as Isportant as a sowd aalactlon prooadora. A sarlas 
of avaluatloQ ehack points shoald ba sat up throoghoat tha 
taachar adoeatlon profraa, and a foraal avaluatlon shoald taka 
placa at tha and of aach »jor aagMnt of tht prograa. Ratan- 
tloo In tha prograa ahould ba basad apon tha Joint avaloatlon 
of atudant taachars (salf avalnatlon), taachars, adaialatratora, 
and uol^rsltT parsooaal. 



IflXfi^SMAt Sji P">^1AP ^hfiol t^iMah^M 

Slnea a prograa of this typa roqalras a fraat daal of 
taachar cooparatlon, it Is nacaasary to Inrolva thaa froa tha 
outaat. CartalnlT, chi taaohara who vlll ba working with tha 
studants should bo InTolTSd In thalr salactloo for tha pro* 
graa. By anllatlng tha taachars in tha salactloo of tho par- 
tlclpaots, thay haw a stake in ths prograa froa tha start. 
Tha taachars ara not asraly cooaultad, bat they hara tha final 
daclsloo as to who antars tha prograa at thalr school. 

Daring tha parlod of tlaa to %Mch tha oaophyta la working 
lo tho school, prlaary raspooslblllty for his sapsrTlsloo 
falls apoo tha tcaa of taaehcrai haDoa. tha tcaehora shoold 
ba loTolTad lo tha aralaatioo of tha stodaata. Ooa of tha 
condltlaoa uodar which a tsacbar acraas to work in tha pro* 
graa la that ha will subait ragolar, wrlttan awaluatlona on 
ths porforaanca of tha stadcat with whoa ha Is working. 

Aloof with tha above raaponslbllltlaa, taachars should 
ba part of the lostroatlooal teaa in professional edueatioo. 
Tha level of involveatnt aay vary froa tha teacher haviog the 
eotira reapooalblllty for a coarse to partlclpatiog lo a 
sealnar aaetlng as a resource persoo. One reaaoo that taaohara 
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are able to participate Is that the professional education 
work Is offered on site at the school oiaklns It easy for the 
teachers to attend the sealnars and work with the students. 



Ichfifil Diatriet^UalTeralty Cooperatton 

As stated earlier, one of the weakest aspects of teacher 
preparation has been the lack of valid school district- 
university cooperation In the total effort of preparing teach- 
ers. While there has always been som cooperation, It has not 
been the kind of effective relationship that really benefits 
the student and the teacher* Meaningful cooperation requires 
joint planning. Too often, the university has done Its plan- 
ning without consulting the school district personnel who are 
to be Involved* Joint planning neans to design a program of 
teacher preparation with all mssbers of the educational cob- 
■unity participating In the venture* 

If planning Is done jointly, then there should be a 
shared use of personnel* This means that university staff 
would be «ore actively Involved In school district operations, 
and, of course, school district personnel are used In «ore rel< 
event and Meaningful teaching or consulting work on the uni- 
versity caapus with prospective teachers* Likewise, If per- 
sonnel are to be shared, then the next step Is joint use of 
faellltles* In other words, sany courses taurht now on caapus 
could be presented on site in the school, and the research 
facilities of the campus are more available to the school dis- 
trict* 

Any serious attempt to move toward school district- 
university cooperation would require a review of the financ- 
ing arrangements for the two Institutions* The shared use of 
personnel and facilities would need to be reflected In budget 
planning* This, perhaps, would be the most difficult problem 
of all* 



The work In professional education should be taught out 
In the schools where there are real resources available for 
Instruction* Instrmetion Is conducted In school Instructional 
materials eenters as well as In campus curriculnm laboratories* 
When classes are presented at the school site, pupils, teach- 
ers, administrators, plus other specialised school personnel, 
are at hand to be part of the Instruction* In presenting the 
administrative structure of a school syetmm. an administrator 
from the system may explain the operation or that district to 
the students in the school board meeting room* 

Certainly, there are problems in using schools as sites 
for Instruction* Hany schools do not have well«equlpped in- 
structional materials centers so there are not adequate mater- 
ials available* Also, it Is difficult to bring a large enough 
group of students together In one place to make it practical* 



61 



TtMr« ar« eoosUnt eoafllets vlth 8ehool-teh«dul«d U8«t of 
facilities. Since students have mmnr eondtaents. It is 
difficult to ulnteln comonlcetlon and to bring the* to- 
gether. Probably, the adTantages of on-site classes still 
outMlKh the dlsadTaotaMs because of the reality of the sit- 
uation. 



AmmtlTf ^"^^^^TRil SattlMD£MA 

There Is an extensive array of state, private, business 
and military edueatlooal affeoeles which can provide the stu- 
dent with new dlasnslons of the educational process. In each 
case, arraoaeMQts to study these aust be aade well In ad- 
vance to get students Involved at the necessary depth to real- 
ly understand the operation. Students do need to leave their 
regular duties at the schools In order to participate in these 
activities. This can produce conflicts of Interest for the 
student so that careful preparation with the school personnel 
needs to he carried out to secure their cooperetlon. 

Advantages of these activities are many. The students 
are given a lew experience, and they are brought together to 
discuss sowthlng out of the school setting. They gain per- 
spective and fresh Insights Into their own situations from the 
experiences. Seeing the educational process carried on In 
another kind of envlroosMit provides the student with a new 
basis of coaparlson of his own class activities. 



mffeFentimted Strnffinr 

Differentiated staffing has great potential as a Mans 
for Introducing neophytes Into the profession* The concept 
calls for several levels of personnel with different degrees 
of skill %fho are working together In an Instructional teasi. 
This provides an opportunity to work students Into real teach- 
ing situations as paid eaiployeee of the district while they 
learn. Starting as Instructional assistants, the students 
progress to student teaehers^ to Interna, and then to proba- 
tionary teaehers as their skills and preparation increase. It 
Is a realistic way to prepare teaehers. 

By the saM token. It brings the veteran teaehers Into 
the role of teacher eduoatore, for they, as teas leaders and 
uenbers, take an extensive responsibility for the preparation 
of these students In real classrooai situations. Tnese people 
need Inserrlce work to prepare thesi for this new role. Also, 
In this role, they will cooperate with unlversltr professors 
In the Instruction of the heoplqrtes In the theoretical aspects 
of teaching. This plan goes far beyond the apprenticeship ap- 
proach to teacher preparation. Studenta do have on-the-job, 
practical ex^rlenee over a period of tlas, but, alee, on site 
they are provided with needed instruction in theory by uni- 
versity Instruoters and experienoed teaehers. 

The instructional assistant is a new role in teacher 
education. This person is a university student who, as part 
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Thm ttiiMnt In t«aeh«r •dueation sh >e bt abl« to ^arn 
at Ym laarnt. ^a ahould to work In a school arataa as an 
instructional assistant fo^ so iranj hours a vcak* This astab* 
llsbas his position in tha dif faran'r^atad staffing plan, and 
It nakas hia part of a raal instructional taaa. k fifth^/aar 
internship vitn pay soiras tha student into anothar kind of 
position in tha staffing plan. Tha studant is not plaead on 
full salanr sinea part of his tiaa will ba occupied with 
diraetad axparltncas in tha praaarviea profraas. If tha dis* 
trict hiras tha stu(!«nt, ha sioiras Into tha rola of tha pro- 
bationary taachar, and ha is on full salary. At this point, 
his preparation shifts to ioserTiee aetlTitiasi aeirertheless, 
this plan calls for the student receivinc pay for his work 
in the school throuchout his period of preparation. 



In tha proposed prorraa, indlvidualiaation of instruction 
is to ba eophasiaed. This is to be accoaplishsd In a niaber 
of Mya. Seatinars are smII enovth that instructors can tailor 
ths verk to fit the eipresaed needs of the student. Both uni- 
versity and aehool parseooel spend tiisa iforkinc on an indiTidt»- 
al basis vith the stuiMt through confereoees and clinical es« 
perienees. The student is cuided throueh a variety of field 
esperienees ee as to help hla identify the type and level of 
teeehinc aituetien to uhieh he is best euited. The close per* 
senal eentaet and the evtended period of preparation through 
a fifth-year internship nakee it an eapensive procraa. Trus 
individuallsation retires the extensive use of tine frosi uell* 
prepar#d faculty neabers. This is the kind of preparation 
uhieh is needed for a prefeseienal prograe. 



Nov lane 4ms it take to edusate a professional teachtrt 
There ens a tiae in ear history uhen an eifhth-gra4e edusatioo 
MS eciieliev#d aidfuaU. aftd it is onlf vlthin recent yvars 
that a feur-yar eel left degree hea beecM sieaia r d for eerti- 
f ieatiM. Nevertheless, far s peraeo to eater biaeliiAg at a 
truly areressieuAl If I of egpertiaei there is censidereuie 
affveesMit that it la going te take stlU.Mre preyeretien. 
riftK^fear mi five-yeer elMs hav« beeeiM pdyuUr. but it is 
the peuitictt ef theeu urlWrs tliet e prureaalenal Weeher 
needs mtu esteneive preperatiea thee that. This ie earticu- 
larly true If tM neephyte ia vorkiug far pay in a differenti- 
aled eurrUf plM darlnf Met of Ms preparatlen. Here, it 
Is ppspaMd that preeurrleu Mrk eha^e tote Ineerriee Mrk se 



toMlue eulf-ettoetleu preetds. It idll m Ipmpp to • MtMr 
ef Ukliv thTM ur four dttrd •Mreua fur • dertlfleabe ^iU 
gettUf au undgr gr adutbt totrM^ mt ulll • Mupiytd rdelly 




M« Also, If 
iMl ef espert* 
M»bur uf the 
Msk ueru ea- 



cut or. : ^0^, e-t«r,i<^t: ,.TorniiP with n«v#rai 
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APPBVDIZ A 



TBACRER ratPARATIOI PI^OGRAN IN f lW r O Wf 

Thif will b» us«d to Mk« oMPtfltoat aaoog MT«ral taaeter 
praparatioo proirraa0* Plaata do not witm your mm on thata 
thaatf* Ansnar honsatly, conaidarlng tha procras as a whola 
rathar than liolatad incidanta* Thia aolieita rour raaotiona 
and la not a taat* 

DIBKTIOWi nil in only dat«, af« and aas at tha top of th* 
anavar ahaat* Raad thi dlraetlona on tha anaMr 
ahaat and axaalna th0 aaapla anavar bleok dlr«ct« 
If balov tha dlraetlona* 

On thla ahaat thtra ara a nialbar of qt»atloaa to 
ba anawtrad on a aeala of A to I • Plaoa your 
oholea on tha anawr ahaat* lota that tha quaa* 
tlona ara noabarad heriaootally an tha anawar 
ahaat* Plaaaa ba ear«fal not to fold or bond 
tha ta^ adg« of tha ananor ahoat* Thaok ynn 
^rr Moh for xour eaopnratlon* 

X ballava profaaalOMl toaohnr prdparatlan aa X haiw oaforl* 
It lai 



1. 




A 


B 


C 


D 


B 


werthl««« 


2. 




A 


B 


3 


D 


B 


•mar 


3. 




A 


B 


C 


0 


B 


prMtlaal 


W. 




A 


B 


C 


D 


B 


irrcIcvMt 


5. 


•ffUtoat 


A 


B 


e 


0 


B 


iMffUIWIt 



Od tiM tests of V •sp«riMM X telUirt papllt to tet 



latSNstiag 


A 


B 


C 


D 


B 


tertAc 


7. ablo 


A 


B 


c 


D 


B 






A 


B 


c 


D 


B 




9, f — teioono 


A 


B 


c 


D 


8 


tahtbtteA 


10. •iailtf 


A 


B 


c 


D 


B 


4tffOMDt 


Ob tto tests of «r •xptrtM 


M Z 


toiio^ 




11. teif SttttBi 
iji— f • 


A 


B 


c 


D 


1 


Isanitoc AfOMtos 


12, tepslAtt 


A 


''B 


c 


D 


B 


hops f tllBtf 


13* dtpMftttaf 


A 


B 


c 


D 


B 


•mtlaratiac 




A 


B 


e 


0 


B 


tmlBVMt 




A 


B 


c 


D 


B 


tMfriotMt 






ibtag Mt 










A 


B 


c 


0 


B 




17. tait^«witM4 


A 


B 


e 


D 


B 






A 


B 


e 


D 


8 


•abjMt MBter^d 




A 


B 


e 


D 


B 






A 


B 


0 


D 


B 


B«pll •MteMi 



Om mm Mate Ulm far itMt 21-30. 



X fMl Z hMv (Mrii A • e D I llttU) akMii 



27. Ua« Uaehlng A B C D B 

28, l«ttOQ pr«* 

paratlon A B c D B 

2<^. dttolpllna A B c D B 

30 • t«itlnc and 

•▼aluatlofi A C D B 

(A) ttroQff afMMMt, (B) acMManti (C) dltacr^Mant, 
(D) ftrooc dlfacrtMant 

31* A B C D Tha thaoratleal purpoa« of tha CHtrry Craak pro« 
frai»»*praetleal axpariaoea^-iiat an approprlata 
aetlvlty for tfia b^cinnioff of tha procraa. 

32, A B C D Tha Unlvartltsr and publlo aaKoolt can eooparata 
to prodtiea battar taaahar pro^raM. 

33* A B 3 D Ttka taaehinc aspariaaea was of no Mora valua than 
a Mthodt eouraa alona ifould haira baan« 

3W, A B C D Too meh tlM wai davetad to this taaahar aduea« 
tleo aetlTlty. 

35. A B C D I faal aora abla to approach tht staff of tha 
Cntvcrflty as a raault of tha profraa. 

36* A B C D At a ratult of tha taaahar adoeatlon aaparlaneai 
I hav« laat f«ar of fallura in tha praatlaal 
■Ida of taachlnf. 

37, A B C D I found tha lAola axparlanaa unooafortabla* 

38* ABC 0 Thaorattoal aouraaf hava baeoM aaanlngful at a 
ratult of mf publlo tehool partlalpatlon. 

39* A B C D 1^ axparianaa In tha aehoolt vat at axpaetad. 

M), A B C D I MS turprtaad to laarn how llttla dlvartlty of 
opinion and attituda axittt aaong taaahart. 

^1. A B C D Siailar proffraM would ba iraloBbla for all futura 
taaahtrt* 

A n C D My ralationt vlth tha public tahool eooparating 
taaohBr Mra rawardinc, 

W3, A B C D Tra^l Mt a najor problav. 

UV. A B S D laolation fro« tha Univartity faculty and faallt* 
tiat wat a dBtriatnt. 

Wf • A B C D I rtallr siBBB^ tha astra*oarriaular aativitiat 

of tlM •! 
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srxnmn ATTirtna kum 



BlftfiMBM 18 

A ttudr !• toiof MM to a»t«raiii« tht attittta* of mc- 
Md%r7 tehoel ttttteBta tomrd Vmir BtmHnt ttaetort. Ton aro 
bolng aoind to holp 1b thio otiitfr ^ roopoBdiof to tbo 6f 
Itrao on tto StiadoDt Attituto Seolo which lo otUehod. 



It to laportMt ttaftt fov eonolMr row ontiM oohool os« 
poriOBoo iB BBrkiac fow bbmpo vhioh do Bot dool opMifioollr 
vlth jrour oivdoat tBoalm. Zb thooo dOBllBC vlth row otttAoat 



wim v^voaa^ waaBw* xb tnoaa oaaiiBC vtth row atwoat 



Aa aaawr ohoot la wairidad ob vhioh roo wo aakod to 
■wk roapoMoa. Tha foUoviBf la aa asaaplo of tho kind of 
thiat roa will ba aahad to roopoad toi 



I. 



I fool that or atttdOBt taachar la goBalMlr cob* 
eopBOd atoat m attd ar aaaoaaa la aohool. 



1. AcMo Piaagraa 

0 0 

If rm MPOo with tho ahofo atatawat, blaekaa tha al^ola 
uBdar Atroa. If roa diaacroa vith it, blaekan tha apaea laidar 
Dlaacroa. 

2. I taawallr da aa aoaaptahla job of atodrlAf* 

2. ACPOO MaafPM 

0 0 



AtaiBt if roa acraa with tha abavo ataUwat, blaahaa thi 
oirala aadw Acroa. If roa diaacroo vith it, blaahaa tha oip- 
ola oadar Diaa gr aa> 



■■^ i t la ^atiaaa liha anaplo 1. oaaaaatrata apaaifia* 
allr OB TOOl atodaat taaohor. ^ foaaiiaaa liha asaapla 2, 
thiak '^f row aatira aahaol ospwiaaaa* 

Plaaaa oaaoor ovorr itoa* Taw f irat roaatioa ia gaaarallr 
tha baat (row trw faoliaajf tkarafaro, do aot apaad a lot 
of tiao oB Mjr oao itoa. Caaplatolr blaokaa tha apaaa fw 



aaah aaooar. Plaaaa aaa a poaail. SO Mf aaa a ball-poiat 
paa. If roa do aot hava a poaail, aak fw oao« 



Aaawra ta thia aoala will aot ba apad ta aaha iadivid-* 




oao othar thaa roa. 

Thaak roa fw row ooopopo^ioii* 
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STUIXNT ATTITUDB SCALE 



1, I K«n«rally do an aeeaptabU job of studylnc* 

2. I think school work is iaportant. 

3« My studsnt taaehar is eonearnad about whathar or not a 
studant has friands. 

W. Studants ara (iiraD anoufh fraadon in salacting thair 
school subjacts. 

5* Studants in my sehooX aaka a spacial affort to maka nav 
studants raal waleoaa. 

6. I can dapand on my studant taachar to halp m aran if I 
should gat into sarioua troubla« 

7. I faal that v studant taachar is dafinitaXy intarastad 
in M as an indlTidual. 

8. I understand tha raasons bahind sehool rulas and ragula- 
tions. 

9« Z fool that my studant taachar earas about what studants 
think about thair subjaetsi thair classroo* vork| and 
thair assignaants. 

10. I do as Mil as ay elassaatas in sehool. 

11* My grades tend to encourage m in iqr school work. 

12. Tha sehool has tha information I want and need to knov 
about colleges or other sehools vhieh offer post«high 
sehool edoeation. 

13. Hy student teacher has Ultoad with m about tha things I 
do best. 

IW. I feel at ease when talking indiYidually to agr studant 
teacher. 

19. Students in wf school do net oaka fuo of other stu4anta 
who are different. 

16. When I a« in a **rut** in nehool. I kaov ho«# to get out of 
it. 

17. ^y student teacher has done soasthlng inportant eepeeial^y 
for M as an individual. 

18. My student teacher shona respect and eensideration for 
stttdesta under his (her) sttpervisieo. 

19. I feel free to diseoas a persanal problas vith «y student 
teaeher. 
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20. It it MS7 for M to Mkt frlMdt. 

21. Tho i^ratfiDC 9f9t§m it an loetotiTt to do «jr bott work. 

22. ttudODt ttaetitr it awart of tht opiaioat of hit (har) 
•tudaott. 

23* TiM tpaat in aehool it vorttavhila. 

2if. To ba aacaptad ^ a groop of friandt it ona of tha batt 
thine t that aan happM to a part on. 

25* Hr ttttdant taaebar tpaakt to m outtida of elatt. 

26. I faal that I hara baeova toffieiantlr invol^d in tahool 
aetintiat. 

27. I aan talk aboot V rmml faalinct about thingt vith mr 
ttttdant taaahar* 

28. Noat bifh aehool ttudantt ara intarattod in halpinf 
othar ttndoata toaaood. 

29 • I oaualljr faal eoafortabia and at aaaa whan I an in 
elattaa taofht bf ttodont taaahar. 

30. I aaUoa think abont qnitting tahool. 

31. I put aahool work bafaro othar thioft. 

32. N/ ttttdant taaahar lota m knov whan I haw daoa a cood 
Job. 

33* I haao aairoral aloaa frianda at tahaol vha voald ttiak 
bf M avan if I vara in aariooa tronbia. 

3W. Hr ttttdant taaahar hat halpad m to naka nav frianda. 

35. ttttdant taaahar undarttanda tha problana of high 
tahool t ttt donta. 

36. frianda think that gottinc good gradat in tohool it 
iapartant. 

37. Nott ttttdonta ratpaat V ttodant taaohar. 

38. Nf ttttdant taaahar triat ta baaona partonallsr ao^naintad 
vith all tho ttndanta in hit (har) alattat. 

39. I tpand anoagh tina ttttdying. 

ko. I hafo a friand ahaa I aan traat to kaap nr aaarata. 
VI. Mr ttttdont boaahor niaaat m ahan I aa abaant trm olatt. 
k^. Nf aahool tabjoota inborott nt. 
W3. Miking frio^ at aahaol it oaty. 

7t 



Mf, My student teacher makes an effort to make new students 
feel wlcorae at school* 

^5. My student teacher thinks that I will be successful in 
ny adult life. 

My student teacher tries to f^lve students a chance to be 

6uer««.ssful in class. 

I lock forward to seeing my friends at school. 

k6n I lil^^a the subject which my student teacher teachies. 

U'9. My teacher is more likely to recofnixe students 

whan t>.:y have done a good Job than to criticize them 
for theli* shortcomings. 

50. I feel ^v^at X can really talk with my student taachar. 

^. School vo^k is easy f ?r me. 

52. My student teacher h.^j helped me feel more confident 
about my ability. 

53* I work to learn in school. 

I enjoy doing school work. 

55* I wnt to keep my grades about the same as those of the 
rest of the members of my group. 

56. School work is exciting and interesting for mt« 

Hy student teacher helps me with any problems or ques- 
tions I have. 

58* My student teacher is willing to spend extra time and 
effort to help me. 

59* I enjoy coming to school. 

>0. I hate to miss school. 

61. I vould be going to school whether or not I had to. 

62. I think my student teacher enjoys teaching. 

63. My education is helping me to set and achieve my future 
goals. 

6^. It is easy for me to get along with my student teacher. 

65* X find it easy to talk with my student teacher about 
«y ^oblems. 
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APPKKDTX C 



Pl«as« eo9l«t« th« follovlag quastlont as soon as possibia 
and ai conplataly and carafully as you can. Tha inforaatioa 
will ba usad for ecmparisons with ona of our othar systans for 
taaehar praparation. Aft pQipt will thf j^t. i*y4 Ifi ml* 
iiafet Zfiil Jtt JOttC ItlUliat liAfitMS* rhls will not ba antarad 
Into any raeorda. Do not slfo tha ton. It is codad so I 
know who has ra^pondad for follow up purpoaas or to ask quas«^ 
tions if I am uoabla to undaratand your raapmsas. 

Plaasa undaratand it is XOUC baliafs, faalinaa and opinions I 
naad. I hopa you do not naad to consult fallow taaohara, ad- 
ministrators or your stiidant taaehar in eomplatinK this form, 
Plaasa kaap your rating in atriet eonfidaoea. It will only 
ba uaad in farminc soma group statistics. Plaasa undaratand 
I truat you to giva m an honast raport. I hopa you will 
truat M to ba hooast ani candid in tte suaMry. I haira no 
coonaetion with tlia study ajceapt its avaluation. 

Thank you vary mah for your cooparation. Plaasa raturn this 
in tha aoeloaad anwlopa. 

Harold M. AndarsoQ 

Kallaaa Aaoaz 112, Itaivarsity of Colorado 



CQQPBUTao mem amm 

Plaasa rata your studaot taaehar oo this fora. Maka your com* 
parison with raspeet to all eartiflad taaehars as you know 
than. This report will only ba uaad for raaaarch purpoaas and 
trill AOt be uaad to raeoMand or gndrn studanta. As stated 
before, we want zfiUt opinion* 

Coneern for pupil m If are ifmrj low 12 3^5 very hifh 
l>isire to inprova yry low 1 2 3 W 5 ^ry hifh 

Ability to orcanlM for 

taaehlnc duties vary low 12 3^5 vary hifh 

Healisn of his (her) 

expectation vary low 12 3^5 vary hifh 

Subject area oonpatanee vary low 12 3^5 vary hifh 
Thaoretiaal baakfreund 

in eduoation vary low 12 3^5 vary hifh 

Practical adaptation 

to taaohinc very low 12 3^5 very high 

Quality of work habits very low 12 3^5 very high 
Present professional 

ability very low 12 3^5 very high 

Professlor . l pronlae very law 12 3^5 very high 
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My predict;! r>n for this person as e teacher is: 

^A. Most likely will not teach (give reason). 

B. Will do rather poorly. 

0. Will be satisfactory. 

D. Very good to excellent. 

E . Super 1 or • 

Do you have any crnnnients about this person's preparation or 
selection? 
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APPENDIX D 



HEPQRT FRCy CCOPERATINQ TEACHgRS 

Plea5;« eomplet« this form as soon as possible and as eomplata* 
ly and carefullr as you ean. It will ba used for an evalua- 
tion of the Cherry Creek-Unlverslty of Colorado Teacher Educa- 
tion Project. At no time will it be used to evaluate you or 
your Instructional aid. Do not sign this form. There are 
Identification markcs known to rae only that will be useU to 
follow up on unreturned measures or to ask questions If I do 
not believe I understand your responses. 

Please understand it is vour beliefs, feelings and opinions 
we want. We hope you do not feel any need to consult fellow 
teachers, administrators or your instructional aids to com- 
plete this form. Above all be assured that this Information 
will be kept In strict confidence and reported only as ^roup 
statistics after compilation. I trust you to give me an hon- 
est report; I hope you will trust me to be honest and candid 
in my evaluation. 1 have no connection with the project other 
than Its evaluation. 

If you have any other information or data that you believe I 
should have, please feel free to %#rlte on the reverse side of 
the instru>^nt or send a separate letter or even call me. 

Thank you for your cooperation. 

Harold M. Anderson 
Hellems Annex 112 
University of Colorado 



I. Project Operatlona 



Please indicate your views on the questions here by making a 
check mark. On a number of these Items we want an amplified 
answer if you are inellned to give it. The laat pages of 
this Instrument are left for you to expresa Ideaa. Please 
Identify your eomMnta with the question number ao that I am 
certain what you refer to. 



1. Do you favor eom- 
tinuatioo of the 
project? 

2. How well were you able 
to eommunloatm with 
unlveralty peraomiielT 

3. How wmll were you able 
to eemmumieate with the 
loeal i^oiMt dlNotor 
(Mr. Schmidt) T 

How would yoa rate tht 
eoopermtloo from uni- 
vareity pereeoMlT 



definitely not 1 2 3 5 yos 



not at all 1 2 3 5 exeellently 



not at all 1 2 3 ^ 5 excellently 



poor 12 3^5 excollefit 



!'rw you rat« th# 
'Ofip^fit Ion from 

(Hchr.ldt)? poor I \ u • oxctlltnt 

Hov# tff leUntlr ha^f 
your In^tr' ^tlonal 
b««n ufffd tn h«lp in 

Instruction? Ir.tff icitntly I ^ ^ u ^ •ffloltntly 

How •fflcltntly \n th« 
pro.lact ^Iplnf your 
Inttruottonnl «ld 
l«arnlnK to t>« a pro- 

fti^iton^l t^ncMr? Inaff leltntly 1 } U «^ •fflc1#nMy 

''ow •Itnua*** art pro- 
visions for Input 
fron you for policy 
and op«rationaI chmn^ 
(•xeluria this ^uas- 

tlonnaira)? poor I ? 3 ^ ? axcallant 

A. Var^ you mada f uicrastlons? yan no _ 

^. Tf •v^, iMra th«y accaptad? yaa no 

J • If yas, ware thay lffplawantad?ya« no _ 

Cofwuantst 



*s Naa your Instructional aid 

•Moaad to anourh varlatlas of no yas 
Inatruetlcn? yas, with qualifications^^ 

A« If no nr yas, with qualifications— axplalnt 



10. Could tha tins raiulrad In 

axparlanea as an Instruotlooal no Yas 

aid bs radueadt Yas, with qualifications.. 

Am If yas—stata hows 



XI. Cooparatlnc Taaohar Hating 

Plaasa rata your Instriietioaal aid on this fora. Kaka your 

eoMnrisoQ with rospaot to all oartlf lad toaotisrs as you know 

thoai. Ihls ro^t iHll only ks tasod for roooaroh pitr^ooos and 

will Mft ^ aMd to rsao— and or grada stiidants. As atacad 
bafora ws want XBIB otinioa. 

Conaara for pupil walfara wary low I 2 3 ^ ? vary hlfh 

Oasira to laprova wary low 1 2 3 ^ vary high 
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AMllty to orrnnUt for 

of hit ihmr) 

p«ctatlori 
3vibJ«ot area conp«t«nc« 
7h«or«tle%l baokfround In 

•duGttion 
Pmotieal adaptatioQ to f«aeh- 

QuftlU/ of tfork tiAbtts 
;'r«i«nt profcsslonul »iblllty 
Profatslonal proalM 



vary 




1 




^ 




5 


vmry 




vary 




I 


p 




u 




vary 


hlrh 


vary 


low 


I 






w 


«: 


vary 


high 


vary 


lOtf 


I 


2 




w 




vary 


high 


vary 


low 


I 


? 




w 




vary 


hlrh 


vary 


low 


I 






w 




v«ry 


high 


'^ry 


low 


I 


< 




u 


5 


vary 


high 


vary 


low 


1 


2 


3 


w 


5 


vary 


high 



UlC lyradlgti^n for thlr p^rst^ as a taaohar le; 
A. out llkaly will :iot taach (glva raason). 



B. Will do rathar poorly. 

Will ba iattifaetoiy. 
P, Vary good to axeallant. 

£, 3ap<?rior. 

Do you hara any coaimants about this parson's praparati'^n or 

salaction- 
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r •«! <5on«ctlnic thli inforMtion at an •valuatioi) of tha 
Charrf Craak-C.U. Taaohar Bdueation Projaot. In aaklni you to 
rill thia out, T a« iapoiing on your tlma ani good natura. I 
do ao baeauaa your r«aotiona ara important to m In Mklng 
raeooMndationa about tha futura tha prograa. Plaaaa ba 
awara I want your viava, baliafs, r«allnga and faotual raporta 
only for avaluating tha prograa. Thla will juS ba uaad to 
avaluata you. your eooparating taaohar or othar indlvlduala. 
Thara la no thraat or banaflt to you. I hopa tha raaulta will 
affaet tha taaohar praparation progra«a of futura atudanta. 
Plaaaa giva your honast raaotion. I auft truat you to do ao. 
I aak you to truat m to handla tha data Qonf idantially and 
with inCagrity. 

Plaaaa do not algo tha foraa. I hava thaa oodad for my uaa. 

If thara ara othar Itaas you vould Ilka praaantad baaidaa tha 
polnta I aak about hara plaasa wrlta thai^i out at tha and. 
Thank you. 

Harold Andarson 
Hallaaa Annas ll2 
OniiFaraity of Colorado 



1. Whieh raapoaaa baat daaerlbaa your randinaaa to aaauM pr» 
fvaaionni tanohlng raaponalbilltlaa nasi falir 

I dao*t in«and to taaoh .giva brlaf raaaoo). 

fc' !*■ Mnr«d a^ry tiaa I ttiirik of It. 

Vm Jaat a littU appr^hnaalipa. 
d> Z baliaaa I a randy. 

I*n lookiac forward to tha opportanity. 

2. Hov do yott rata yoor growth for Uaahing during thia yanr? 

Z did not grov. 
h> Qnito aMll*-ainiaaI. 
a . AhMt na aapaatad. 
d> llaally ana a front axparioaaa. 

3. 1^ aipariaMoa iHth diff^ront taaahli^ antlraniata tliia 
yonr vnai 

tan nnrrav la aaapo or too pmr. 

Wand hat not wrj hoMfioUl. 




hat ipory haaof ioUl. 



n 



W. I f«lt mf Uarolng of different teaching methods vmsi 

Limited In seope. 
b> Llfilted In epplleetlon* 

c. 3etlife^tory. 

d. Sxtreaely benefxolel to m« 

5. During my preperetion for teeching , «y experience with 
pupile of different age lerelt met 

e> Too Halted. 
b . About right. 

e. Too diveree. 

6. la fiqr opinion ay freedoa to plan and try out new thinge in 
cleseet waei 

e» Too reetxloted. 
b. About right. 
e . Too lenient. 

7. In nor opinion the teaching aodele provided by my cooper* 
atlng teachere or teeae Mrei 

a. Inadaauate . 

b. Satiefaetory. 
e . Bseel lent . 

A. How satiefaetory hae your preparation for teaching been 
with reepc^t to good test construction and grading pro* 
cedures? 

a. It'e aieeiag. 

b> Inadeauate. 

Q> flatiefaet«^y. 

d > Beelly var good. 

9. How do you rata your ability to uee varioua vieual aide 
(oMrhead, fila and filaatrip projeetofi ate.)? 

- a. Poor. b. fair a > Opod. d> Cseelleot 

10. How wall do you like eehoel pupile? 

.„e. Ugh. .^b. F*ir. ««c. Pratty wall. .«d. They're great. 

The reaaining qiaaetione have epaaa provi4a4 for you to expaod 
DO your eneware. Ba aeeured that X m vary auah intareetad io 
your cooetruetlve eritieiOMt idaae and evtC«*tioae. 

U. How banafielt? are tha aaalaar Matiocet 

a> Very BOor« «„bt Flair. _o. Good. ,^«,d. Kiraalleot. 

Sagfaetiona for laprDfanaati 
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12. How do you rat* the field trip to IBM and similar places? 

a. Poor. b« Fair. c . Good, .^d. Excellent 
SugMBtlons: 



13. Have the Unlverilty and public achoola fulfilled all their 
provlfei to you? 

a. Ye5. b. No. 

If no, please explains 



lU. If you could get a teaching position any place you wished^ 

whl^h would you choose? 

a. Adasic City. 

b. Cherry Creek. 

e. Denver. 

d. ether In state. 

_ e. Out of state. 

If d. or e.. state whayi . What 

the reason ror your cholMt 



15. (S«condary-*uee first thrM lines belM| eleMntary— use 
last three lines.) State vhieh of the eat«gori«t beet 
deeeribeg your rating of eewseg. In the gpeee follen^ 
ing pleaee gi«« eoMents and gnggestioiig for iaprevMgot. 



107 * . Pooi' . 

30B b. Fair. 

Special Methods ^e. Oood. 

d, BsragllMt. 

BleMntary SeieoM 
Languaga Arte 
Soelal Sttidieg 

CooMntat 
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16. (El«BMntarx**go to item 18«) S«eondarx stud^ats— How do 
Xou rmU your •xperl«ne« with ttm siMclal reading pro- 
gran? 

— — Poor. b, Fair, e. Good, d, Fji.allant 



Coninantt and suggastlonsT 



17. Secondary only— During tha last part of this saviastar you 
hava had a oholea of savaral kinds of Indapandant work. 
Plaasa deserlbt for ma what you did and point out Its 
valuas* If you hava suggastlons for Its Improvamant, 
plaasa ba spaelfle« 



1S« Plaaffa glva m vQtir opinion ragardini; tha s€rvlcas you 
parforaad for tha district In aarnlng pay and tha eon* 
eomltaot pra-profaaslonal praparatlon. Whlla I do not 
vlah to rastrlet your eommants plaasa ansvar thasa quas- 
tlons aapaolally. 

a. Did you aarn your aalary? Wara you axploltad? 

b« What eodld ba dona to laprova tha Charry Cra«k*C«C« 
projaet? How oould It ba aora afflelant? Could 
your Junior and aanlor yaara ba eondansar' ^ two or 
thraa aaawatara? (Thla last quaatlon dc apply 
to alanantary.) 
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APPBMDIX f 

TB^^BiR STATUS BttfiBZ 



~ Abmfcsst SHBf, clfT THlHfBlII 

AND zom 

1. CBITIFIBDt Trp% aad Vh«r« 

2. TUCHIWOt VK«r« — vtat — 

3. OlAOOATB WCmCt of Proc^u 

D0trMt N.A. Ph.D. Othm r 

W. If yon dropped out of tho procratt, toll w vl^. 

5. If you ooBplotod tho progru toll uo vhot aotlTotod you to 



teflnltlon of toraot 1) I. A. — Ao Inotnaotioul AooiotMt 

woo o 1st or 2iid yoar otaaoat lo Urn 
Projoet 

2) Intorn ~ An Intorn mo a 3r4 yoar 
stttdoQt iQ tho ProjMt 

Clrolo tho vord Uttor that boat doaorlboa yow foolinct 

(4) S^OOC apOOMDt, O) ACMOMOt. <C) DlMgroOMBt, 

(D) Strea« dlMtrooMat (B) Met appiloohlo 

1. A B C D B BtartiAf aa Z.A.'a la tha oolioola mo aa op* 
IroSMt ^^^^^ ^ b^tiMittf of tto 

a. A B c D B Fiva paara aaa too laac f w tha 

la 
oal 

•3 



A B e B B Partialpatloa la tha progpaa Mia aa aara ahla 
to approaah faaalty aaahara. 



U. A fl C D E As a result of the teacher education experi- 
ence, I had less fear of failure in the practi- 
cal side of teaching, 

^. A 3 C D E I found the %^ole experiencs uncomf or table • 

6, A B C D E Theoretical courses taught on site at the 

school district were meaningful* 

7. ABODE y experience In the schools met ay expectations. 

9. A B C D E Similar programs would be valuable for most 
future teachers* 

0. A ^ C D £ My relations with teachers in the project were 
rewarding* 

10. A B C D E As an I*A*. travel to the public school was a 

major problem* 

11. A B C D E As an Intern, travel to the public school was 

a major problem* 

12. A ^ C D E Isolation from the university faculty and i acu- 

ities was a detriment. 

13* A 3 C D B I really misaed the extracurricular activities 
of the campus* 

IV. ABODE The selection process for the project, which 
involved interviews with Oherry Creek teachers 
and staff was a good approach* 

15, ABODE The Inclusion of Cherry Oreek teachers and 

staff mejibers In the teaching of professional 
education courses was an important part of the 
program* 

16* A B C D K Viaite to educational agencies and Institutions 
such as the Air Force Academy^ Jeffco Outdoor 
Lab and Uhited Airlines were %rorth the time 
taken away from regular clasaroom assignme«"ts* 

17* A B C D B ftfy role as an I .A, in tKe Cherry Creek differ- 
entiated staffing pattern was wall defined* 

18* A B C D E My role as an In tern in the Cherry Creek dif- 
ferentiated ataffing pattern was wall defined. 

19* A B C D B My umdarttaoding of 'v ^t I was gattinc into" 
wae ae food as eould be azpaeted of a bagioiier* 

20* A B C 0 B The tlM epaat in school districts other than 
Cherry Crook as an I* A* was valuabia* 

21* A B C D B The ability to earn monoy vhiia etill in tralo* 
int we tbo primary purpooo for my entraneo 
into thB Projoot* 



22. ABC : I. Having two years of axpariance in Cherry Creek 
helped me in being considered for a Job in the 
district, 

23* A B C D C Completion of the program made it easier for 

me to obtain a teaching Job than those students 
who completed the traditional four-year program. 

2^. A B C D £ The time spent at other grade levels than the 
one at which 1 planned to teach was valuable. 

25. A B C D 8 In-service education through workshops, regu- 

lar course work and other professional growth 
activities should be continued the year after 
the internship. 

26. A B C D E The relationships developed between teacners 

and interna were helpful. 

27. A B C E The relationships I developed with school dis* 

trlct administrators were helpful. 

r.B. A f5 C D E The tempering of the ••reality shock" by enter- 
ing the professic through ths Instructional 
Assistant-Intern route was helpful. 

29. A B C D E Cherry Creek School personnel were interested 

in my thinking about the project. 

30. A B C D B University faculty members were Interested in 

my thinking about the Project. 

31. A B C D E The Program was sufficiently flexible to meet 

my individual needs. 

32. ABC D K The payment for my services as an I. A. was ade- 

quate. 

33* A B C D B The payment for services as an Intern was 
adequate. 

3U. A B C D E When I entered the program, I understood the 
provlslMS under which I would be paid. 

35. A B C D B I felt seeure in terms of the wy teachers with 
whom I worked interpreted my Job as an I. A. 

36 • A B C D B I felt seeurs In terms of ths %my teachers with 
whom I worked interpreted ^y Job as an Intern. 



What do yott regi^ as the major strongt^is of the program? 
What do yott believe are weakneaeea of the program? 
What suggestiome would yoa makm to improve the program? 
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